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As part of Saddleback College's {:iC's) accreditation 
process, the Community college st'.'dent Experiences Questionnaire was 
administered to 1,250 students during the second week of classes in 
fall 1991. The survey focused on the following areas: college 
environment; institutional effectiveness; estimated gain on a variety 
of personal/developmental indicators; extent of participation in 
college activities? quality of effort in college activities; 
participation in college programs an-iJ courses; background, wor;;, and 
family; and improvement of the questionnaire. Key findings, based on 
the completed questionnaires of 983 students, included the following: 
(1) generally, survey participants found that the quality of student 
services was satisfactory, that students had opportunities to 
participate in the college decision-makinc, process, and that they had 
made their greatest gains in acquiring knowledge and skills 
applicable to a specific job or type of work; (2) writing activities 
were a prominent part of the college experience for respondents; (3) 
over 60% of the students at least occasionally used information they 
had learned in a science class to understand some aspect of their 
world; (4) 55% of the sample had never read or asked about a student 
club or organization, 75% had never attended a meeting of a student 
club or organization, and nearly 30% spent no out-of -class time on 
campus; (5) 60% indicated that the most important reason for 
attending sc was to prepare for transfer to a four-year institution; 
and (6) except lor males in the 23-to-27 age group, two-thirds of 
each age group, both male and female, indicatec' that they had family 
responsibilities. Appendixes provide a discussion of the study 
methodology, and data tables on the estimate of gains, on college 
activities, and on frequency of participation m various general 
education areas. (JMC) 
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Executive Summary 
of 

ANALYSIS OF THE SURVEY OF STUDENT EXPERIENCES 
AT S ADDlfB ACK a»I£GB VIA THE C(»fiMUN]TY 
COLLEGE STUraOT EXPERIENCES 
QUESTIONNAIRE (C^EQ) 



A survey of the students of Saddleback College was conducted during the Fall, 
1991 semester. The survey instniment was the CUmmup!'y College Student 
Experiences Questionnaire (CCSEQ) available through the C^ter of the Study of 
Evaluaticm at the University of California, Los Angles. The analysis of the sur ey 
responses was based cm the completed questionnaires received from 983 students. 

Survey participants were asked to reiq>ond to several descriptions related to 
the. general environment at Saddleback College and the vast majority of students 
found that environment satisfactory. Most would again start ai Saddleback College if 
given the choice and most found their peers, the College staff, and faculty 
supportive They felt that the College could be described as sthnulating and often 
exciting. 

Survey participants were asked to respond to several descriptions related to 
the institutional effectiveness of Saddleback College. GNsnerally the survey 
participants found Student Services responsive to the changing needs of the 
students, staff, and faculty. The quality of student services provided was seen as 
satisfactory and the variety adequate to meet student needs. Further, Student 
Services at Saddleback College was seen to reflect a concern for studem?' physical 
and mental well-being, facilitate Kademic progress, and help students rebate to 
others in the educational community. 

The respr^ndents generally agreed that students of all ages had opportunities to 
participate in tb<; College decision making prroess through various committees 
and/or the A.S.O. (Student Government). Fuither, the A.S.O. was seen as important as 
one part of the total College governance and policy development constituency. 
Although nearly half of all survey participants indicated that they did not know 
enough about the financial support provided by the ASG to evaluate it. over three- 
quarters of those who were familiar with it felt this financial support was important 
to a variety of college instructional activities, student services and student programs. 

Survey participants found ti? library staff available and helpful and were 
generally able to fmd the information they sought when they used the Saddleback 
College Library. 

Survey participants generally felt that they had adequate input with respect to 
faculty evaluation of classroom teaching performance. 

Survey participants were asked to described the extent to which they bad 
gained or made progress in a multitude of areas in their experience at Saddleback 
College. These students felt that they had made their greatest gains in "Acquiring 
knowledge and skills applicable to a speciHc job or type of work" and "Developing the 
ability to learn on their own, pursue ideas, and find information they need." 

In another portion of the questionnaire the students were asked to describe 
the extent of their participation in various college activities during the current 
school year. Neariy two-thirds of the students in the sample reported that they bad 
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ofltcD or very often tiimmarized m^or jpoints nd infoimatioii fimn leadings or 
notes. Nearly one-tliird of the siiid«it8 reported that tl»y had never discussed 
comments m infractor m»dt on a test or paper they had written. Three-quaitcrs of 
the sampte bad serioas discnssicms with students who were mnch older or much 
younger than themwlvM m leaA owasiimally and a quarter of the itadents in the 
sample had such nmversations often or very often. Nearly two-thirds of the 
students, at least occadonally, talked alwut music (classical, popular, musicians, etc.) 
with other students at the ccMlege. but sli^tly less than one-ihiid attended a concert 
or other mudcal evmt tt the Qdlege at least occasionally. 

Writing activities were a {Hwninent part of the college experience of 
Saikileback students and over ^lOy percoit of the Audoits at least occasionally used 
information they had learned in a science class to undeistand some aapeci of the 
world around them. Two-thirds of the sample rspoited receiving at least some 
instructicm in problem ralving ^ills, speaking skills, reading skills, and writing 
ojcills. Nearly a quarter of the sample often or very often lo^ed in tl» student 
newspaper fM* im bulletin boards for iratices about campus ev«its and Mudent 
oiganlzaticms. Hovrever fifty-five percent of the sample had never read or adced 
about a student club or organization and f^lly three-quarters of the sample had 
never attended a meeting of a indent club or oiganizatimi. Over seventy percent of 
the students in the sample iwver attended an athletic evmt on campus, bitt eleven 
percxnt attended such events often ch* very often. Over half of the ^udents had 
discussed their vocational interests, abilities, and ambitions with a counselor/advisor 
and nearly half bad made an appointment with a counselor or an advisor to discuss 
their plans for transferring to a four-year college or university. 

Survey participants were asked to respond to a Kries of questions that wtn 
used to detail their reason for auending Saddleback College, their program and 
degree objectives, their course loads, and the types of cour^ they had completed. 
Sixty percent indicated that their most important reason for attending Saddleback 
College was to prepare for transfer to a four-year college or university. Fairly 
consistently over each course load category, twenty-one percent of the students did 
not work at a job for pay. Conversely nearly eighty percent of the !»uden;s in each 
unit load calegoiy woiked at least some houre each wedk for pay. Half of those 
siudents who were enrolled in full-time loads (12 or more units) worked more than 
twenty houTS each week. Two-thirds of those students who were enrolled in less than 
twelve units woiked more than twenty hours each week. 

As a group, seventy percent of those students who had taken more than 15 
units at Saddleback ^udi^ or prtparrd ten or fewer hours each week and only 
slightly more than four pereent studied more than 20 hours. Fifteen hours of study 
appeared to be a practical limit for study time for most students no matter how many 
course units they took. Even for those taking more than IS units, eighty-two percent 
studied 15 hours or less per week. It ai^ared that the interference of work was 
fairly unifonn over all divisions of weekly study hours and provided greater 
interference than that due to iamily responsibilities. 

Nearly thirty percent of the sample indicated they ^nt no time on campus 
other than that while attending classes. Almost fifty pereent of the sample spent 
bctwerii 1 and 3 hours each week on campus other than the time spent in class. 
Slightly less than one quarter of the sample spent 4 our more hours on campus each 
week above what they ^nt in class. It appeared that those who worked 1 to 20 hours 
per week had a slightly greater tendency to may on campus when not in class than 
did those without jobs. Of course, those who woiked 21 or more hours were the least 
likely to spend extra time on campus. Hie number of extra hours students spent on 
campus was not dependent on either their age or sex. 

Over eighty percent of the students in the sample were employed while 
attending Saddleback. Nearly forty-nine percent of t^ic new students worked for pay 



more thao 20 hours weekly. For the studoits new to the College, a higher proportion 
of males did sot have a job. Nearly fifty-five percent of the new foiales woik over 
20 hmirs eaeH weeh« while less than thiity-eight poicem of the new males were so 
employed. 

A higher prqwrtion of female studoits in each age group had family 
respon^Mlities than did male students except in the anall alwve 35 years of sge 
cate^iy where all 7 men claims stidi a r&qwnsibility. Except for males in the 23 to 
27 year age gronp, two-thirds of each age group* whether male or female, had family 
respoosihiliti^. Seventy-eight percent of the female respondents r^rted the 
existence of family responsibilities while sixty-eight percent of the male 
respondents repotted aianilar responsibilities. A majority of the resptmdents in the 
entire sample reported having both family responsibilities and work 
responsibilities. 
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dispter 1 
INTRODUCTION 



A survey of the ttudeais of Saddleback College was conducted during the 
KCOBd week of classes of the Fall, 1991 snnester. The sumy Instnintent was the 
Commimity College Student Bxperiences Questionnaire (CCSEQ) available through the 
Center of the Stt^ of Evaluatira at the University of ^ifomia, Los Angeles (the 
Center). This survey activity wss helpful to the ituitents, fsculty, and staff of 
Saddleback College because it provided information that was n^ful in the following 
important areas: 

1. Assessmoit of institutional effectiveness 

2. Completion of the Accreditation Self-study 

3. Evaluation of general education programs 

4. Measurement of the extent of student involvement in College programs 
and the attitude of students toward their collegiate exf^riences 

5. Improvement of instructional programs and student support services. 



Through the accreditatioo self-study process and the AB172S accountability 
model, it became necessary for the California community colleges lo measure the 
following: 

1. The quality of effort that students put in to the use of College facilities 

2. The extent of student participation in activities that promote the 
development of academic skills and social growth 

3. The quality of the College environment and student satisfaction with the 
College. 

It was felt that the Community College Student Experiences Questionnaire (CCSEQ) was 
an appropriate instrument for use in a survey effort with a goal of quantifying these 
subjective states. The responses to the questionnaire provided a window through 
which it was possible to observe the quality of student involvement in the 
educational opportunities of the College and to observe the reactions of students to 
their experiences at Saddleback College. 

Pfocedufc 

A sample of convenience was selected from the class sections offered by the 
College during the Fall, 1991 semester. A total of 1250 questionnaires were sent out to 
the instructors of 36 class sections. In a)l, 1052 completed surveys were returned by 
31 of these instructors. Of this group of returned questionnaires 1033 were processed 
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by the Center. The responses fnuB each of these 1033 que^nnaiies were returned 
to Ssddlehsck College for analysis. Several of these 1033 questiouiaires had 
incomplete responses in the "Ba^gn;und, Woifc. Family** section of the 
questionnaire. Becmise a meaningful analysis of the qnestionnaire responses often 
required Mme hadcgioand information on the re^ondent (i.e. age. sex, nwnber of 
hours employed for pay while In school, number of units taken by the student at 
Saddleback College, etc.). it was decided to remove firom the sample fifty 
questionnaires In which responses were not provided to certain key questionnaire 
elements. A complete desctiptiiai of the process used to refine the sample and a 
discussion of the sample itself was placed in Appendix I. 

The analysis the survey responses was thus based on the completed 
qi»stioonaires received from 9S3 students. In several cases, nibgroups of this large 
sample were chosen for the focus of the analysis of responses to particular 
questionnUre items, when it was felt that such a selection was necessary to preserve 
the validity of that analysis. Fbr example, i^ien questions related to the student's past 
expe.iences at Saddleback College were considered, it was felt that the responses of 
students who were not new to the College at the time of the survey and who had taken 
more than 15 units at Saddleback College should constitute the information on which 
any analysis was based. There were 497 potential respondents in this particular 
subgroup of the sample. 
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0(»XBGEQ<VD10NMENT 



Survey paftici]»im8 were asked to respond to several descriptions related to 
tbe general envinmment at Saddleback College and the vast majority of students 
found h satisfactory. Uosi would a^ start at Saddleliack College if given the choice 
and most found their peers, the College staff, and faculty supportive. They felt that 
the College could be described as stimulating and often exciting. 

Because the survey was givoi during the second week of the foil term, it was 
fdt thai the reqxmses of stud«its who were not new to the Drflege at the time of the 
survey and who had taken more than IS units at Saddleback CoUege should constitute 
the infonnaticm on which any analyds of the te^wmses to these questions was based. 
There were 497 potential respondents in this particular subgroup. The detailed 
responses were analyzed below. The individual questionnaire elements were placed 
in bold type to aid reader identification. 

If you could start over again would you go this 
college? 

The suryey participants made a choice between "yes", ''maybe" and "no" for 
their rehouse to this question. All but eight of the students with over 15 units 
completed at Saddleback College who participated in the survey responded to this 
question. Of this group of 489 students neariy eighty percent answered with an 
unequivocal "yes". While fourteen percent were nut sure whether they would chose 
Saddleback and responded "maybe," only seven pereent of the re^ndents felt they 
would definitely start at another institution and responded "no" to this question. 

There did not appear to be any significant racial factor affecting how students 
chose to respond to this question. Over two-thirds of those in each of the 
racial/ethnic categories tracked in the survey indicated that if they had to start over 
again they would again choose Saddleback. The rscial/ethnic group with the highest 
"yes" response to this question was that composed of those 80 students of Hispanic. 
Latino descent. Over eighty-seven pereent gave this affirmative response. Eighty- 
three percent of the 12 students of American Indian descent and eij^ty percent of 
the IS students of Black. African-American descent resptmded similariy. Slightly 
over seventy-seven percent of those 769 students classified as White would have 
definitely started again at Saddleback. Students of Asian or Pacific Islander descent 
gave the lowest rate of "yes" response to this question. Sixty-seven percent of the 64 
students in this category indicated that they would definitely again start at 
Saddleback College. 

After analysis of the racial/ethnic distribution of those students who stated 
that they definitely would not start again at Saddleback College, it was found that 
those of Asian and Pacific Islander descent had the highest rate of negative response 
with eleven percent. This level was six percent fcr the White students. Only 2 
Hispanic. Latino students (three percent of the respondents in this racial/ethnic 
group); 1 Black, African American student (seven percent of the respondents in this 
racial/ethnic group); and no students of American Indian descent replied that they 
would definitely not again start at Saddleback College if they had to do it over again. 
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Do f9u feel that thlf college li ■ ftinolatlng and 
often eiclting place to be? 

Hie nifvey paitidpants made a dioice between "all of the time", "most of tbe 
time", "lome of ibe time", and "laiely or never" for their icsponse to this que^on. 
Of tbe 483 icspondoits to this question, lifly-rix percent found the College to be 
stimulating and often exciting "most" or "all" of tbe time. While the mii^iity of the 
remaining indents (thirty-seven percent of the respondents) felt this was a valid 
description of the College "some of the time", only seven percent of the respcmdents 
felt tbe College waa "rarely or never" stimulating. A slightly latger grmip, eight 
percent of the respcHHients, felt ibt the College was a stimulating and an exciting 
place to be "all of the time." 

Slightly less diat a quarter of the 33 students who responded to this 
questionnaire element and who had also earlier indicated that, givoi the opportunity 
to do it over again, they would ma aart at Saddleback felt that the College was "rarely 
or never" a stimulating and exciting place to be. Over three-quarters of this group 
felt it was stimulating at least "some of the time" and , in fact, fifteen percent found it 
stimulating "most of the time." 

How many of your con<ses at this college would 
yoB describe as cballengingy stimulating, and 
worthwhile? 

The survey participants made a choice between "all", "most", "some", and "few 
or none" for their response to this question. Of the 484 re^ndents to this question, 
over seventy-eight percent felt that "all" or "most" of their courses could be 
described as challenging, stimulating, and worthwhile. In fact, twenty percent of 
the respondents felt "all" of their courses could be described as challenging, 
stimulating, and worthwhile. Slightly less than twenty percent of the respondents 
felt only "some" of their courses could be (fescribed and just two percent felt "few 
or none" of their courses had been challenging, stimulating, and worthwhile. Of this 
small group of ten students «^o had found few of their courses stimulating, thirty 
percent reported that if they bad to do it over again they mjuld again attend 
Saddleback College. Fifty percent of this group said they would not start again at 
Saddleback. 

How many of the students you know are friendly 
and supportive of one another? 

Hie survey participants made a choice between "all", "most", "some", and "few 
or none" for their response to this question. Of the 487 respondents to this question, 
seventy-two percem felt that "all" or "most" of the students they knew were friendly 
and supportive of one another. Slightly less than a quarter of the respondents 
reported that "some" of the students they knew were friendly and just five percent 
felt that "few or none" of the students they knew were friendly and supportive of one 
another. Although five percent felt that few if any of the students they knew were 
friendly and supportive, twice that many felt "all" the students they knew were 
friendly and supportive. Of the twenty-three students who indicated that they had 
found "few" other students friendly and supportive, sixty-five percent also reported 
that if they had to start over again they definitely would again attend Saddleback 
College. 
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How many of yonr iBstroctora at this college do 
yon feel are approacbablei hclpfaU and 
•apportivc? 

Hie itirvey panidpants made a choice between "all", "most", "unne", and "few 
or none" for their response to this qnesiicm. Of the 484 respondents to this question, 
seventy-eigbt percent felt that "all" or "most" of their iostntctorB at Saddleback 
College were approachable, helpftil. and anpponive. While twenty percent felt 
"some" of their instnictors could be described this way, this same pioportion of the 
re^ondenu felt that "all" of their inamctors were approachable, helpful, and 
soi^Hmive. Only two percent of the students felt thai this phrase was appropriate for 
"few or none" of their instructors. Of the 11 students in this latter group, only 2 
indicated that they would not again start at Saddleback Cbllege if they had it to do 
over Bgain. In fact seventy-tluee pereent of ihosc who had found "few or none" of 
their instnictors helpful reported that they would definitely start again at 
Saddlehadc College if they had it to do over again. 

How many of the college counselors, advisors, and 
department secretaries you have bad contact with 
would yon describe as helpful, considerate, 
knowledgeable? 

The survey paiticipants made a choice between "all", "most", "some", and "few 
or none" for their response to this que^on. Of the 4&3 re^ndents to this question, 
sixty-one percent felt that "all" or "most" of their college counselors, advisors, and 
department secretaries weie helpful, considerate, and knowledgeable. Twenty-nine 
percent of the students felt only "some" of these individuals could be described this 
way. seventeen percent felt "all" could be described this way, while ten percent felt 
"few or none" fit this description. Of the SO students in this latter group, only 7 
indicated that they would not again start at Saddleback College if they had it to do 
over again. In fact seveatv peicent of those who had found "few or none" of their 
counselors, advisors, or department secretaries helpful reported that they would 
definitely start again at Saddleback College if they had it to do over again. 

Are there places on the campus for you to meet 
and study with other students? 

The survey participants made a choice between "yes, ample places", "yes, a few 
places", and "no" for their response to this question. While eighty-eight percent of 
the 480 ns^ondents to this question gave an answer of "yes", this group was evenly 
divided as to whether they would classify the quanrity of such places as "ample" or 
just "a few." Both categories received forty-four percent of the responses. The 
respondents who felt that there were "no" such meeting and study places on campus 
composed twelve percent of all responses. 



Oiapter 3 
INSTITUTION AL EFFECTIVENESS 



Survey partici|Miits were asked to respond to levenl descriptions related to 
the institiitiofial effectlvaiess of Saddleback CoUege. These questtons were added to 
the CCSBQ instnuneot by tl» staff of Saddleback College so that mdma opinion could 
be measued in areas of specific interest to the committees putting together the 
Accreditstion Self-Study. The CCSBQ had a specific section thai allowed for up to 
sixteen additional ^estions to be a^eBded to it for Just such local purposes. 
Saddleback College selected lesk qiustions and the student responses were analyzed 
below. As with the questicHmaire omiponents described in the previous chapitu this 
analyds was based on tfie respcoses of Mudents who were not new to the College and 
had taken more than 15 units at Saddleback College. 

The primary areas of focus of tl» questions in the Institutional Effectiveness 
section were Student Services and Student Government Additional questions 
concerned the functicming of the library and the helpfuhiess of the library staff. A 
single question addressed student evaluation of the classroom te^hing performance 
of the College faculty. 

For Mdi of the items in this Institutional Effectiveness section of the 
questionnaire the survey participants chose their response from the following 
possibilities: "strongly agree", "agree", "disagree", "strongly disagree", and "do not 
feel you have enough knowledge to respond." 

Student Services 

Generally the survey participants found Student Services responsive to the 
changing needs of the students, stah, and faculty. The quality of student services 
proviJed was seen as satisfwtory and the variety actequate to meet student needs. 
Further, Student Services at Saddleback College was seen to reflect a concern for 
students' physical and mental well-being, facilitate academic progress, and help 
students relate to others in the educational community. 

Student services are responsive to the changing 
needs of the students, staff and faculty. 

A total of 465 students reacted to this questionnaire element, but twenty-two 
percent did so by indicating that they "do not feel they have enough knowledge to 
respond." Of the remaining 365 students who felt they could respond, nearly three- 
quarters agreed with the statement. In fact, eleven percent "agreed with it 
strongly." Although twenty-seven pereent of the respondents disagreed with this 
statement, only seven percent "disagreed strongly." 

The variety of student services available at 
Saddleback College is adequate to meet students' 
needs. 

A total of 464 students reacted to this questionnai t element, however eighteen 
percent did so by indicating that they "do not feel they have enough knowledge to 
respond." Of the remaining 380 students who felt they could respond, seventy-eight 
pereent agreed with the statement. In fact, sixteen percent "agreed with it strongly". 
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Although tweoty-two peiccnt of the respondents disagreed with this statement, only 
five percent 'disagreed strongly." 

The qnaiity of student services provided Is 
satlsfeetory. 

A total of 464 students leacted to this questiranaire element, but sixteen percent 
did so hy indicating that they 'do not feel they have enough knowledge to re^&d." 
Of the remaining 391 stndenu who felt they could re^Mmd, eighty peicent agreed 
with the statement. In fact, twelve percent "agreed with it ttrmigly'. Although 
twenty-one percent of the respondents disagreed with this statonent. only five 
percent "disagreed strongly." 

Stndeat Services at Saddleback College reflect a 
conccfB for stndents* physical and raentai well- 
bcingt facilitate academic progress, and help 
students relate to others In the educational 
community. 

A total of 466 students reacted to this qu^ionnaire element, iiu«^er twenty 
percent did so by indicating that they "do not feel they have enough knowledge to 
respond." Of the remaining 375 students who felt they cculd respond, seventy-eight 
percent agreed with the statemenu In fact, fourteen percent "agreed with it 
strongly". Although twenty-two percent of the respondeats disagreed with this 
statement, only five percent "disagreed strongly." 

Considering this set of four quest. unnaire statements related to Student 
Services as a whole, it was clear that the students generally agreed with them. A total 
of 467 students of 497 possible reacted to at least one of these statements and 460 
students completed all four of them. Only ten percent of those 460 studoits who 
reacted to all statements indicated that they "do not feel they have enou^ knowledge 
to respond" to any of them. Of the group of 416 students who reacted to each 
statement and at least one in such a way as to ^ree or disagree, fony-flve percent 
agreed with all of them and only sevoi percent disagreed with each element. While 6 
students "strongly disagreed" with each sutement. three times this many "strongly 
agreed" with each of these same four questionnaire items. 

Sludsnl Ooveniment 

The respondents generally agreed that students of all ages bad opportunities to 
participate in the College decision making process through various committees 
and/or the A.S.G. (Student Government). Fuitiber, the A.S.O. was seen as important as 
one part of the total college governance and policy development constituency and 
that the A.S.G. provided important financial support to a variety of college 
instructional activities, student services and student programs. 

One aspect of this set of questionnaire items that appeared particularly 
noteworthy was the large proportion of those survey participants who felt that ihcy 
did not know enough to respond to any of the items in this group. In fact over one- 
quarter of those who reacied to any of these items gave this response to all of them. 
Nearly half of all survey participants in the group on which the analysis of this 
section was based felt they did not Imow enough to respond to the survey item 
dealing with the fmancial support provided by A.S.G. In a follow-up discussion with 
a subgroup of the original survey participants, none indicated any knowledge of the 
manner in which the A.S.G. acquired funds from which it provided the financial 
support described in the questionnaire item. 
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There arc opportuDlUct for itudcnts of all agts to 

participate in the college decision making 

proceu tbroBgb varloni conmltteef and/or A.S.G. 
(Stadenl Governinent). 

A total of 466 itodeiits reacted to this ipiestioBiiairB eleiii«it, however thirty- 
two percent did to by indlctting that they "do not feel they have eaoogh knowledge 
to respcmd." Of the mnainiog 316 ttnd^ts who felt they coold re^ond, eighty-one 
percent agreed with the itatanent. In fact, twenty-two percent "agreed with it 
•trongly." Although nineteni percent of the reqKmdents disagreed with this 
sutement, only five percent "disagreed itrongly." 

Although this qaesticmnaire item focused co an issue related to age, age 
ai^ared sot to be a fiKtor in how a audent responded. The age distribution of those 
who agreed with this statenient was essentially t^ same as the age distribution of 
those who disagreed. In fact both of these age distributions were neariy the same as 
the age distribution of the sample itwif. For example, while thiity-seven percent of 
those 316 participants who re^nded to this statement were In the age grrap 20 to 22. 
thiity-seven pereent of those who agreed were in this age group and thiity-four 
percent of those who disagreed were also in this ^ ^up. A graphical comparison 
between the age distributicm of all respondents t"^ those who ^pted with this 
statement was placed in Hgure 1. As an aid to inteipreting this bar graph, one 
should note that if an age group agrred and disagreed exactly in proportion to their 
representation in the sample the lengths of each of the three bars for a particular 
age group were the same. Some variation in bar length was expected. Such minor 
variations can occur merely by chance and are common with any sampling process. 
Further, especially in the small sample size cases, the need for the number of 
rei^nses to be whole numbers may have lead to some exaggeration in the response 
proportions. The most dramatic variation within the age categories was the higher 
rate of disagreement for the age group 28 through 39 than their proportion of the 
sample. 

The A.S.G.(Student Government) Is Important as 
one part of the total college governance and 
policy development constituency. 

A total of 459 students reacted to this questionnaire element, however thirty- 
six percent did so by indicating they "do not feel they have enough knowledge to 
respond." Of the remaining 292 students who felt they cou!d respond, seventy-two 
percent agreed with the statement. In fact, seventeen pereent "agreed with it 
strongly." Although tw»ty-one percent of the respondents disagreed with this 
statement, only seven percent "disagreed strongly." 

The A.S.G.(Student Government) provides 
important financial support to a variety of 
college instructional activities, student services 
and students programs. 

A total of 4S1 students reacted to this questionnaire element, but forty-seven 
percent did so by indicating they "do not feel they have enough knowledge to 
resiwnd." Of the remaining 241 students who felt they could respond, seventy-eight 
percent agreed with the statement. In fact, twenty percent "agreed with it strongly." 
Although twenty-two percent of the respondents disagreed with this statement, o&ly 
Ave pereent "disagreed strongly," 
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Figure 1 

Students' Age vs Response to the Questionnaire hem Concerned with 
Opponunities for Students of Ail Ages to Participate in the 
Decision Making Process 



Considering this set of three questionnaire statements related to Student 
Government as a whole, it was clear that the students generally agreed with them. A 
total of 467 students of 497 possible reacted to at least one of these statements and 450 
students completed each of the three. Twenty-six peiceot of those 450 students who 
reacted to all statements indicated that they "do not feel they have enough knowledge 
to respond" to any of them. Of the group of 333 students who reacted to each 
statement and either agreed or disagreed with at least one of them, forty-two percent 
agreed with all of them and only six percent disagreed with each element. While 25 
students "strongly agreed" with each statementt only 3 "strongly disagreed" with 
each of these same three questionnaire items. 



Saddleback Pallgyg Lihrafv 



Survey panicipints found tlie libmy mtt ivailtble and kelpful and were 
generally able to find tlie iDfonnation they sought wben they used the Saddleback 
College Library. 

Wbeo using Saddleback Coiltge Library I 
lencrally find the inrormation I am aeclting. 

A total of 465 studentg reacted to this questionnaire element, however fourteen 
percent did so by indicathig they "do not feel they have enough knowledge to 
respond." Of the remaining 399 students who felt they could icspmid, over ninety 
percent agreed with the statement. In fact nearly a quarter "agreed with it 
strongly." Although nine percent of the respondents disagreed with this statement, 
only one percent "disagreed strongly." 

The library staff Is available and helpful to me. 

A total of 469 students reacted to this que^onnaire element, but fifteen 
percent did so by indicating they "do not feel they have enough knowledge to 
re^nd." Of the remaining 401 students who felt they could respond, ninety-two 
percent agreed with the statement In fact nearly a third "agreed with it strongly." 
Altbou^ seven i^rcent of the respondents disagreed with this statement, only one 
percent "disagreed strongly." 

Faculty Evaluation 

Survey participants generally felt that they had adequate input with respect to 
faculty evaluation of classroom teaching performance. 

1 feel I have adequate Input with respect to 
faculty evaluation of classroom teaching 
performance. 

A total of 462 students reacted to this questionnaire element, however ten 
percent did so by indicating they "do not feel they have oiough knowledge to 
respond." Of the remaining 415 students who felt they could respond, seventy-eight 
percent agreed with the statement. In fact fifteen percent "agreed with it strongly." 
Although twenty -two percent of the respondents disagreed with this statement, only 
seven percent "disagreed strongly." 



Chapter 4 
ESTIMATE GAINS 



Survey paiticipanU were asked to deacribed tbe extent to wlUch they had 
gained or made progress in a multitude of areas in their experience at Saddleback 
College. The levels of gain or piogiess fiom which the sodents ^ose were the 
following: "Veiy UtUe", *Sooie% "Quite n Wt". and "Very Much." To iraore that ihc 
students upon whose responses the analysis wu based bad sofllcient time on campus 
to have had an opportunity fbr the experiences described in tite quMtions, it wu felt 
appiv>prife>e to limit the sample to those who were am sew and had taken more than 
IS units at Saddleback College. The areas of experience about wlUch Infoimation was 
sought were listed below in Table 1 in decreasing order of tbe pereeat of participants 
who indicated thauthey had made "Quite a Bit" or "Very Much* progress in that area. 
Tbe percent shown with each item hi Table 1 was tbe sum of the percent of those who 
reacted to that item with either "Quite a Bit" or "Very Much." The complete 
distribution of all responses to each of these items was placed in Appeiulix 11. 

The survey participants felt that they had made their greatest gains in 
"Acquiring knowledge and skills applicable to a specific job or type of work" and 
"Developing the ability to learn on their own. pursue ideas, and find information 
they need." Tbe areas in which the fewest number of Mudents in the sample felt they 
had made gains while at Saddleback Cbllege were "Acquiring the ability to use 
computers" and "Developing the ability to speak and understand another language." 
That these two items were near the bottom of the students* gains list was not 
surprising since relatively few of the students in the sample had taken courses in 
these areas (see Chapter 7). 



Table 1 



Extern to which the Student had Gained or Made Progress in Specific 
Collegiate Areas Listed in Decreasing Order of tbe Percent of the 
Sample thai Responded "Quite a Bit" or "Veiy Much" 



Area of Gain or Progress 



Perrcnt that 

Responded Number of 
"Quite a Bit" or Responses 
"Very Much" 



UnderstandHg myself - my abilities and interests. 



65% 



484 



Developing the ability to learn on my own. pursue 
ideas, and find information I need. 



57% 



482 



Becoming clearer about my own values and ethical 
standards. 



55% 



482 



Becoming acquainted with different fields of 
knowledge. 



55% 



486 



Understanding other people and the ability to get 
along with different kinds of people. 



54% 



486 
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Table 1 (continued) 

Extent 10 wbich the Student lind Oiined or Mide Piogren in Specific 
Collegiate Areas listed in Decreasing Older of fbs Percent of the 
Sample that Responded "Quite a Bit" or "Veiy Much" 



Area of Gain or Progress 



Percent that 

Responded Number of 
"Quite ■ Bit" or Responses 
■Veiv Much" 



Writing cleariy and effectively. 

Developing clearer career goals. 

Putting ideas together to sec relationships, 
similarities, and differences between ideas. 

S^ing the importance of history for understanding 
the present as well as the past. 

Acquiring knowledge and skills applicable to a 
specific job or type of woit. 

Becoming aware of different philosophies, cultures, 
and ways of life. 

Presenting ideas and infonnation effectively in 
speaking to others. 

Developing good health habits and physical fitness. 

Gaining information about career opportuaities. 

Developing an interest in political and economic 
events. 

Learning more about other pans of the world and 
otlKr people (Asia, Africa, South America, etc.). 

Developing an understanding and enjoyment of 
literature (novels, stories, essays, poetry, etc.). 

Understanding the role of science and technology in 
society. 

Developing an understanding and enjoyment of art, 
music, and theater. 

Understanding mathematical concepts such as 
probabilities, proportions, etc. 



50% 
50% 
48% 

48% 

44% 

44% 

43% 

43% 
39% 
36% 

35% 

34% 

33% 

32% 

31% 



486 
488 
484 

482 

488 

486 

483 

487 
487 
487 

486 

486 

483 

486 

485 
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Table ! (c<»tioued) 



Bxteat to which the Student had Otined or Made Piogivss la Specific 
Collegiate Anas lAsud io Decreasing Older of the Perceu of the 
Sample that Reqxnided "Quite a Bit" or "Very Much" 



Area of Gain or Progress 


Percent that 
Responded 
'Quite a Bit" or 
"Very Much" 


Number of 
Responses 


Interpreting information in graphs and charts I see 
in new^qiers* textbodcs, and on TV. 


30% 


485 


Acquiring the ability to use computers. 


28% 


484 


Developing the ability to speak and understand 
another language. 


20% 


484 



Chapter 5 

ocxi^EGE AcnvrriES 



In this poitioo of tlie questiomiaiie Ute gnutent was asked to desoibe the 
exient of tlieir paiticipatioo in vaiioiu college activities during the cnrrent achool 
year. Specifically the directions for this porticm of the questionnaire were tlie 
following: "In your eaperte^ this college DURING THE CURRSfT SOiOOL YEAR, 
about how often have yon dime each of the following? Indicate your responses by 
filling in one of the circles to the right of each aaivity." The req»onses (i.e. 
"circles") from which the student could choose were: "Nev^r". "Occaaionally". 
"Often , and "Veiy Oftoi.* Because the survey was gimi the second week of the 1991- 
1992 school year it was likely that students base J their responses on their 
panicipation generally over their career at Saddleback. So thtt ttere was some time 
for the Attdent to have had these experience, it was felt advisable to base the 
analysis on the refuses of students who were not new to the College and had taken 
over IS units at Saddleback College. There were 497 respondents in the sample who 
met these requirements. Not all of them responded to all of the questionnaire items 
in this College Activities section. 

Course Activities 

Survey respondents were asked a baiteiy of ten questions related to the 
activiUes in which they engaged for and directly related to their courses. Of the 497 
possible respondents. 49^ completed at least one of the elements in this section. 
Nearly two-thirds of the students in the sample reported that they had often or very 
often summarized major points and information from readings or notes. With this 
same frequency more than half the sample reported that they had worked on a paper 
or project which combined ideas from different sources of information. It was 
interesting to note that nearly the same proportion repotted that they had engaged 
in this activity very often (seventeen percent) as reported that they had never 
engaged in this activity (sixteen percent). More than half of the sample had applied 
principles sad concepts learned in class to understand other problems or situations 
either often or very often. 

Nearly half of the students had often or very often compared and contrasted 
different points of view presented in a course. Slightly more than 4 out of 10 
students often or very often considered the accuracy and credibility of information 
from different sources. Less than fourteen percent of the sample reported that they 
had never found themselves engaged in this activity. Slightly less than half of the 
students had occasionally asked questions about points made in class discussions or 
readings. Just over flfty percent of the respondents had occasionally tried lo explain 
course material to another siudent. Nearly a quarter of the students never studied 
course materials with other students, while forty-four percent of the sample 
participated in this activity only occasionally. Although over half of the sample had 
occasionally done additional readings on topics that were introduced and discussed in 
class, a quarter of the sample never participated in this course activity. 

The course activities about which information was sought were listed in Table 
2 in decreasing order of the percent of the participants that had indicated that they 
had -Often" or "Very Often" participated in this activity. The percent shown with 
each item in the table was the sum of the percent of those who reacted to that item 
with either "Very Often" or "Often." The complete distribution of all responses to 
each of these items was placed in Appendix III. 



Table 2 



Frequency with which the Student had Panicipated in Specific Couise 
Related Activities Listed in Decreasing Order of the Percent of the 
Sample that had Responded "Veiy Often" or "Oflen* 



Course Activity 


Percent that 
Responded 
•Veiy Often" or 
"Oflen" 


Number of 
Responses 


ouiiiiiiiuizvo uiiijur {wiui» iiDii inioniiftuoii iroin 
readings or notes. 


uSib 


4yU 


worsra fm • pappi or projcci wnivo voniDUico iflCES 
from different sources of infonnation. 




4oy 


Annlifi/i nrincinlfifi anil i^Mtr^ntc \mnmmA In fvlaee fix 

understand other problems or situations. 




^01 


Compared and contrasted different points of view 

pivw^Miwii ill li vvUicIC* 


47% 


491 


Participated in class discpjsioos. 


44% 


493 


Considered the accuracy and credibility of 
information from different sources. 


42% 


48& 


Asked questions about points made in class 
discussions or readings. 


40% 


492 


Tried to explain the materia' to another student. 


39% 


490 


Studied course materials with other students. 


33% 


491 


Did additional readings on topics that were 
introduced and discussed in class. 


24% 


492 



Library Activities 

Survey respondents were asked a battery of seven questions related to the 
activities in which they engaged for and directly related to the use of the College 
Library. Of the 497 possible respondents. 494 completed at least one of the elements 
in this section. More than one*third of the reqxmdenls used the card catalogue or 
computer to find materials the library had on a topic either often or very often. 
While a third never participated in this activity, nearly thirty percent often or very 
oflen prepared a bibliography or set of references for a term paper or report. Over 
one quarter of the students used the library as a quiet place to read or study material 
they had brought with them. Also a quarter of the sample often or veiy often asked 
the librarian for help in finding materials on some topic. Over forty percent of the 
respondents had never checked out a book to read at home. Neariy half of the sample 



hid nevn fbimd Pome imerestiog miterial to read Jittt by browsing in tbe stacks. 
Also. Just lesB tbiJi half of ikc respondoits had never read newspapers, magaa-ines, or 
joiunals located in the libraiy. 

The libraiy activiUes about which infomatioa was sought were listed in Table 
3 in decieasing order of the peicent of the paiticipants that had indicated that they 
had "Often" or "Veiy Often* participated in this activity. Tbe percent shown with 
each item in the table was the sum of the percent of those who reacted to that item 
with either "Very Oftcm" or "Often.* The complete distribittion of all responses to 
each of these items was placed in Aj^midix III. 

Table 3 



Frequency with which the Student had Participated in Specific Libraiy 
Activities Listed in Decreasing Order of *iM Percent of the Sample that 
had Responded "Veiy Often" or "Often" 



Library Activity 


Percent tnat 
Responded 
"Very Often" or 
"Often" 


Number of 
Responses 


Used the card catalogue or computer to find materials 
the library had on a topic. 


34% 


490 


Prepared a bibliography or set of references for a 
term pi^wr or report. 


29% 


493 


Used tbe library as a quiet place to read or study 
material you brought with you. 


26% 


491 


Asked the librarian for help in finding materials on 
some topic. 


25% 


493 


Oiecked out books to read at borne. 


18% 


492 


Found some interesting material to read just by 
browsing in the stacks. 


17% 


491 


Read newspai^rs, magazines, or journals located in 
the library. 


15% 


492 



Survey respondents were asked a battery of eight questions related to their 
dealings with faculty members. Of the 497 possible respondents, 491 completed at 
least one of the elements in this section. Ninety percent of the respondents had at 
least occasionally asked an instructor for infcrmation about grades, make-up woric, 
assignments, etc. Over three-quarters of the students bad also talked briefly with an 
instructor after class about course content. In fact over one quarter of the sample 
engaged in this activity very often. Nearly one-third of the students reported that 
they had never discussed comments an instructor made on a test or paper Uiey had 
written. Two-thirds of tbe sample at least occasionally discussed ideas for a term 



pipor or other class project with m instructor. Sixty peiceat of the ttudents at least 
occasionally discussed their career and/or educational plans, interests, and ambitions 
with an Inatnictor. ?rith this same pfopoition studenu at least occasionally talked 
informally with an instructor about current events, campus activiliM, or other 
comuKm interests. The minority of itudents lepoited that they never had discussed 
their school performance, difficulties, or personal problems with an instructor. 
However ten percent had such discussions often or very often. A third of the 
stuttettts occasionally had such conversations. The sample was evenly divided 
between those who hfA never made an appointment to meet with an instructor In 
his^er office and those who had. However, only ei^t percent regularly made such 
arrangements. 

The dealings »ith faculty about which information was Mmght were listed in 
Table 4 in decreasing order of the percent of the paitlcipants that had indicated 
thatthey had "Often" or "Very Often" participated in this activity. The perccnl 
shown with each item in the table was the sum of the percent of those who reacted to 
that item with either "Very Often" or "Often." The complete distribution of all 
responses to each of these items was placed in Appendix HI. 

Table 4 



Frequency with which the Student had a Particular Dealing with a 
Faculty Member Listed in Decreasing Onier of the Percent of the 
Sample that had Reqxmded "Very Often" or "Often" 



Types of Discussions and Arrangements with 
a Faculty Member 


Percent that 
Responded 
"Very Often" or 
"Often" 


Number of 
Responses 


Asked an instructor for information about grades, 
make-up work, assignments, etc. 


36% 


490 


Talked briefly with an instructor after class about 
course content. 


27% 


486 


Discussed comments an instructor made on a test or 
paper you wrote. 


21% 


489 


Discussed ideas for a term paper or other class project 
with an instructor. 


19% 


488 


Discussed your career and /or educational plans, 
interests, and ambitions with an instructor. 


18% 


488 


Talked informally with an instructor about current 
events, campus activities, or other common interests. 


16% 


489 


Discussed your school performance, difficulties, or 
personal problems with an instructor. 


10% 


489 


Made an appointment to meet with an instructor in 
his/her office. 


8% 


487 



An interesting comparison was made between two of the responses in this 
Faculty secUiw and two comparable elements in the Counseling and Career Planning 
section describe later in this cb^>ter. Students were asked to ftesciibe tl» extent to 
which th^ had discussed their school performance, difnoiitiea, or personal 
proMems with an instructor and also whether or not they had talked with a 
counselor/advisor dxnit personal matters relsted to their college performance. Of 
the 497 respondents possible in the sample, a total of 482 students respcmded to both 
of these items. While twenty percent of the students indicated that they had talked 
about these mRaers with both faculty members and counselors, foity-iwo percent 
hidicated that they had not talked with members of either group about these matters, 
lust over a quarter of the sample had talked to a faculty member but not a counselor 
concerning these topics. Conversely, twelve percent hsd talked to a counselor but 
not a faculty member about these areas of ccmcem. 

Students we:e asked to describe the extent to which they had discussed their 
career and/or educational plans, interest, and ambitions with an instructor and also 
whether or not they had discussed their vocational intere^. abilities, and ambitions 
with a counselor/advisor. Of the 497 respondents possible, a total of 4S4 students 
responded to both of tiiese items. While forty percent of the students indicated that 
they had talked about these matters widi boUi faculty members and counselors, 
slightiy less than a quarter of Uie sample indicated tiiat dicy had not talked witii 
members of either group about tiiese matters. Those students who had talked witii an 
instructor but not a counselor were twenty-one percent of the sample and 
lepiesented a slighUy larger group than the sixteen percent who had talked wiUi a 
counselor but not an Instructor about these issues. 

Student Acquaintances 

Survey respondents were asked a battery of six questions related to their 
discussions witii otiier students. Of tiie 497 possible respondents. 490 completed at 
least one of tiie elements in this section. Three-quarters of tiie sample had serious 
discussions with students who were much older or much younger than themselves at 
least occasionally and a quarter of the students in the sample had such ccmversations 
often or veiy often. While a quarter of the students often had serious discussions 
with students whose philosophy of life or personal values were very different from 
Oieir own. slightly less than half of the entire sample had such discussions 
occasionally. A similar distribution of responses existed for tiiose who reported thai 
tiiey had serious discussions witii students whose ethnic or cultural background was 
different from their own. but slightly fewer students experienced tiiese discussions 
at a level tiiey considered "very often." FOrty percent of the students reported 
occasionally having had serious discussions with students whose religious beliefs 
were very different from their own. but thirty-nine percent felt they never had 
such conversations at Saddleback College. Over eighty percent of the students 
reported having serious discussions witii students from a country different from 
their own at least occasionally. 

The types of discussions between student acquaintances about which 
Information was sought were listed in Table S in decreasing order of the percent of 
the participants tiiat bad indicated tiiat tiiey had "Often" or "Very Often" participated 
In this discussion. The percent shown with each Item In tiie ubie was the sum of tiie 
percent of tiiosc who reacted to tiiat Item witii either "Very Often" or "Often." The 
complete distribution of all responses to each of these items was placed In Appendix 
HI. 



Table 5 



Frequency with which the Student hed Participated in Specific Types of 
Discussions with their Stadent A cq uaint ances Liated In Decreasing 
Older of tlw Fercent of tlw Sample Uiat had Re^KmiM 
"Veiy Oiten* or "Often" 



Types of Discussions Between Student 
Acquaintances 


Percent that 
Responded 
"Vciy Ofkeo" or 
■Often- 


Number of 
Responses 


Had serious discussiras with students vtho were much 
c^der or much viMinser than vchi 


27% 


489 


Had Krious discussions with students whose 
pWliisophy of life or fMrscmal values vftre veiy 
different from yours. 


25% 


490 


Had serious discussions with students whose ethnic or 
cultural background was different from youra. 


25% 


489 


Had serious discussions with students whose religious 
beliefs were very different from yours. 


21% 


490 


Had serious discussions with students from a country 
different from yours. 


19% 


489 


Had serious discussions with students whose political 
opinions were very different from vours. 


17% 


489 



Art. Music, and Theater Activities 

Survey respondents were asked a batteiy of six questions related to their 
conversations with other students about art, music* and theater and their attendance 
at OD campus exhibits and concerts. Of the 497 possible respondenis, 494 completed at 
least one of the elements in this section. Nearly two-thirds of the sample, at least 
occasionally, talked about music (classical, popular, musicians, etc.) with other 
students at the college, but slightly less than one*third attended a concert or other 
musical event at the College at least occasionally. While foity-seven percent of the 
students had talked about art (painting, sculpture, architecture, artists, etc.) with 
other students at the College at least occasionally, over three-quarters indicated that 
they had never attended an art exhibit at Saddleback. Fony-five percent of the 
students had talked about theater (plays, musicals, dance, etc.) with other students at 
the College at least occasionally and nearly thirty percent indicated that they 
attended a play, dance concert, or other theater performance at Saddleback College 
occasionally or more often. 

The art. music, and theater activities about which information was sought 
were listed in Table 6 in decreasing order of the percent of the participants that had 
indicated that they had "Often" or "Very Often" participated in this activity. The 
percent shown with each item in the table was the sum of the percent of those who 



20 

reacted to tlut item with either "Veiy Ofteo" or 'Ofteo.* The complete distiibution of 
all responses to each of these items was plMed is An)eBdii III. 

Table 6 

Frequency with which the Student had Paiticipated in Specific Ait. 
Music, and Iheater Activities Listed in Decreasing Order of 
the Percent of the Sample that had Reqxmded 
"Veiy Often" or "Often" 



Aft, Music, and Theater Activity 


Percent thst 
Responded 
"Veiy Often" or 
"Often" 


Number of 
Responses 


Talked about music (classical, popular, musicians, 
etc.) with other students at the college. 


2S% 


493 


Talked about an (painting, sculpture, architecture, 
artists, etc.) with other students at the i;ollege. 


13% 


494 


Talked about theater (plays, musicals, dance, etc.) 
with (Hher students at the college. 


11% 


492 


Attended a conceit or other musical event at the 
college. 


9% 


491 


Attended a play, dance concert, or other theater 
performance at the college. 


7% 


491 


Attended an art exhibit on the campus. 


5% 


490 



Writing Activities 

Survey respondents were asked a battery of eight questions related to their 
participation in various writing activities. Of the 497 possible respondents, 495 
completed at least one of the elements in this section. Since over half of all the 
responses to each of these writing activity items excq>t one were in the "Often" and 
"Very Often" categories, it was felt safe to conclude the writing activities were a 
prominent part of the college experience of Saddleback students. Eighty percent of 
the respondents often or very often thought about grammar, sentence structure, 
paragraphs and word choice as they were writing. Three-quaiters of the students 
often or veiy often wnite a rough draft of a paper or essay and revised it before 
handing it in. Over two-thirds of the students often or veiy often used a dictionary to 
look up the proper meaning, definition, and/or spelling of words. Although a 
quarter of the students reported that they never used a computer (word processor) to 
write or type a paper, nearly forty percent of the sample indicated they very often 
used a computer for this purpose. 

While thirty i^rcem of the sample occasionally prepared an outline to 
organize the sequence of ideas and points in a paper they were writing, ^ 'ty -eight 
percent of the students used this technique often or very often. Eighty-three 
percent of the respondents at le^st occasionally spent 5 or more boun writing a 
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ptfcr, but twenty-nine percent often tprat this much time mui inotber twenty-nine 
percent very often ipent this much tine writing i paper. While ei^ty-threc 
percent of the nutfents at least occasionally asked other people to read something 
they had written to see if It was clear to them, a quiiter of the sample engaged in this 
activity oftra ami another ipiaiter involved others in Shis way very often. Although 
only one-third of the students often or veiy oft«i askel an instnictor for advice and 
help to Improve their writing or about a comm«uit he/she made on a paper they had 
written, neariy forty percent asked for this kind of assistance occasionally. 

The writing activities about «^ich infoimation was sou^ were listed In Table 
7 in decreasing onter of the percent of the paitlcipanta that h«l indicated that they 
had "Often" or "Veiy Often" participated in this activity. The percent shown with 
each item in the table was the sum of the percent of those who reacted to that item 
with either "Veiy Often" or "Often." The complete distribution of all responses to 
each of these items was placed in Appendix III. 

Table 7 



Frequency with which the Student had Participated in Speciflc Writing 
Activities Listed in Decreasing Order of the Percent of the Sample 
that had Responded "Veiy Often" or "Oflen" 



Writing Activity 


Percent that 
ResDonded 
"Veiy Often" or 
"Often" 


Number of 
Responses 


Thought about grammar, sentence structure, 
paragraphs and word choice as you were writing. 


80% 


495 


Wrote a rough draft of a paper or essay and revised it 
before handing it in. 


75% 


493 


Used a dictionary to look up the proper meaning, 
definition, and/or spelling of words. 


69% 


494 


Used a computer (word processor) to write or type a 
paper. 


58% 


494 


Prepared an outline to organize the sequence of ideas 
and points in a paper you were writing. 


57% 


494 


Spent at least S hours or more writing a paper. 


57% 


494 


Asked other people to read something you wrote to 
sec if it was clear to them. 


51% 


494 


Asked an instructor for advice and help to improve 
your writing or about a comment he/she made on a 
paper you wrote. 


33% 


494 
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ScicBCC AcUYiUcs 



Survey respcmdents were asked ■ battery of nine ^nestioss related to tlieir 
participaliOB in varioui icience related acUvities. Of the 497 pouible resg>oiideiits. 
490 coaqdeied at least one of the etements in tbis semion. While forty-three percent 
of the respondents claimed to have often or very often been involved in the activity 
of monorising formulas, definitions, and technical terms; another twenty-nine 
percoit indicated they occasionally aln participated in these activities. Over sixty 
percent the ^dents at least occasiimslly used information they had leaned in a 
sconce class to understand some a^ect of the world anwnd tl^. €hfer half of the 
students in the sample tried, at least o c cMion a l ly, to explain to someone the scientilic 
basis for environmental concerns about pollution, recycling* alternative fonns of 
energy, «tc The same proportion of reqwmlents, at least occadmally, talked about 
social and ethical issues related to science sod technology such as energy, pollution, 
chemicals, genetics, etc. 

While twenty percent of the students often or veiy often practiced to improve 
their dcills in using laboratory equipment, another twenty-three percent 
occasionally practiced this activity. Slightly over half of the sample claimed to not 
have completed an experiment/project using scientific methods. However, five 
percent of the sample claimed to have engaged in this activity veiy often. Fifty-four 
percent of the sample had not attempted to explain an experimental procedure to a 
classmate, although one-third attempted such an explanation occasionally. A slightly 
hi^er proportion (fifty-six percent) had sot shown a classmate how to use a piece of 
scienUflc equipment. While a third of the sample occasionally tested their 
understanding of some scientific principle by seeing if they could explain it to 
another student, another nine percent tried this often or very often. 

The science Mtivities about which information was sought were listed in Table 
8 in decreasing order of the percent of the participants that had indicated that they 
had "Often" or "Veiy Often" participated in this activity. The percent shown with 
each item in the table was the sum of the percent of those who reacted to that item 
with either "Very Often" or "Often." The complete distribution of all responses to 
each of these items was placed in Appendix III. 

Vocational Skills 

Survey participants who were enrolled in a vocational program or a course in 
which they learned occupational skills were directed to reqKmd to a set of seven 
questions concerned with activities related to vocational skills. A total of 222 
participants responded to at least one of the elements in this section of the 
questionnaire. Over seventy percent of the sample had read about how to perform a 
procedure (occupational task, vocational skill). While eighty percent of the students 
had listened to an instructor explain how to do a procedure, two-thirds bad 
participated in this activity often or very often. These proportions were the same for 
those participants who bad watched an Instructor demonstrate how to do a procedure. 
Nearly three-quarters of the sample had practiced a procedure while being 
monitored by an instructor or other student and nearly half of the sample had done 
so often or very often. These proportions were essentially the same as those for 
students who had practiced a procedure without supervision. 

While a third of the students had often or very often had the experience of 
identifying that there was a problem and locating information from an instructor or 
other resource about what to do. another third had this experience only occasionally, 
and the final third had not had this experience. While thirty-two percent of the 



Table 8 



Prequeocy with which the Student had Panicipaied in Specific Science 
Actlvitiei listed in Decreasing Older of the Feicent of the Sample 
that had Responded 'Veiy Often* or "Often" 



Science Activity 


Percent that 
Responded 
•Very Often" or 
"Often" 


Number of 
Responses 


Memorized formulas* definitions, technical terms. 


43% 


488 


Used information you learned in a science class to 
understand some aspect of the worid around you. 


31% 


485 


Tried to explain to someone the scientific basis for 
environmental concerns about pollution, recycling, 
alternative forms of enei^y. etc. 


25% 


485 


Talked about social and ethical issues related to 
science and technology such as energy, pollution, 
chemicals, genetics, etc. 


21% 


488 


Practiced to improve your skills in using laboratory 
equipment. 


20% 


489 


C(Hnpleted an experiment/project using scientific 
methods. 


18% 


488 


Attempted to explain an experimental prcN^edure to a 
classmate. 


15% 


487 


Showed a classmate how to use a piece of scientific 
equipment. 


15% 


488 


Tested your understanding of some scientific 
principle by seeing if you could explain it to another 
student. 


9% 


487 



students had often or very often had the experience of diagnosing a t^'oblem and 
carrying out the appropriate procedure without having to consult any resource, 
thirty-five percent of the sample had this experience only occa^iiooally and a third 
of the sample had not had this experience. 

The activities related to vocational skills about which information was sought 
were listed in Table 9 in decreasing order of the percent of the participants that had 
indicated that they had "Often** or "Very Often" panicipaied in this activity . The 
percent shown with each item in the table was the sum of the percent of those who 
reacted to that item with either "Very Often" or "Often." The complete distribution of 
all responses to each of these items was p'aced in Appendix III. 
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Table 9 

Frequency with which the Student had Ptitici]>ated in Specific 
Activities Related to Vocatiimal Skills Litted in Decreasing 
Older of tlw Percent of the Sample thtt had 
Reqionded "Veiy Often* or 'Oflen" 



Activity Related To A Vocational Skill 


Percent that 
Responded 
•Veiy Often" or 
-Often" 


Number of 
Responses 


Listened to an instructor explain how to do a 
procedure. 


67% 


220 


Wtfched an instructor demonstrate how to do a 
procedure. 


0/ 7b 




Practiced a procedure while being monitored by an 
instructor or other student. 


48% 


218 


Practiced a procedure without supervision. 


47% 


219 


Read about how to perform i procedure (occupational 
task, vocational skill). 


44% 


222 


Identified that th re was a problem and located 
information from an instructor or other resource 
about what to do. 


34% 


215 


Diagno»d a problem and carried out the appropriate 
orocedure without havin£ to consult any resource. 


32% 


214 



Clubs and Orgaiiizations 

Survey respondents were asked to evaluate their level of participation in three 
areas related to campus clubs and organizations. Of the 497 possible respood^ts, 488 
completed at least one of the three elements in this section. Slightly over a quaner 
of the students in the sample responded "never" to all three club/organization items 
and eight percent responded "often" or"very often" to these same three items. Nearly 
a quarter of the sample often or very often looked in the student newspaper or on 
bulletin boards for notices about campus events and student organizations. However 
fifty-five percent of the sample had never read or adced shout a studoit club or 
organization and fully three-quarters of the sample had never attended a meeting of 
a studem club or organization. While neariy a third of the sample occasionally read 
or asked about a student club or organization and another founeen percent regularly 
did so. only a quaner of the sample at least occasionally attended a meeting of a 
student club or organization. 

The club and organization activities about which information was sought were 
listed in Table 10 in decreasing order of the percent of the participants that bad 
indicated that they had "Often" or "Very Often" participated in this activity . The 
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percent ahowa with each item in tbe uble wm the nun of the peivent of those who 
reacted to that item with either "Veiy Often* or 'Often.* The complete distribution of 
all responses to each of these items was placed io Appendii III. 



Table 10 



Frequency with which the Student had Participated in Specific 
Activities R^ated to Qubs and Organizatiras Listed in 
Decreasing Order of the Percent of tbe Sample that 
had Responded "Very Often" or "Often" 



Club and Organization Activity 



Percent that 

Responded Number of 
"Very Often* or Responses 
"Often" 



Looked in the student newspaper or on bulletin 
boards for notices about campus events and student 
organizations. 



24% 



4S7 



Read or aslced about a student club or organization. 



14% 



486 



Attended a meeting of a student club or organization. 



11% 



487 



An effort was made to identify charwterittics unique to thtMe 55 respondents 
who indicated that they often or veiy often auended meetings of a student club or 
organization. Nothing really substantial emerged from this search. As a composite 
these students appeared to be 18 to 22 years of age and sixty percent female. They had 
at least some classes during the day. were enrolled in twelve or more units, and 
woiked at least eleven hours for pay each week. Slightly less than half of this group 
were on campus less than 3 hours a week bcyimd what was spcm in the classroom 
while thirty percent were on campus more than 12 extra hours a week. 



Survey respondents were asked to evaluate their level of participation in three 
areas related to athletics. Of the 497 possible respondents, 482 completed at least one 
of the three elements in this section. Slightly less than half of the students 
responded "Never" to all of the athletic activity Items and five percent responded 
"Often" or "Very Often" to these same three items. While just over sixty peicem of the 
sample had never followed a regular schedule of exercise, or practice in some spoit. 
on campus, nineteen percent occasionally followed such a schedule and another 
nineteen percent often or very often followed a regular schedule. Although nearly 
two-thirds of the respondents never sought instruction to improve their 
performance in some athletic activity, the remaining students were evenly divided 
between those that occasionally sought such instruction and those that regularly 
sought that instruction. Over seventy percent of the students in the sample never 
attended an athletic event on campus, but eleven percent attended such events often 
or very often. 

The athletic activities about which information was sought were listed in Table 
11 in decreasing order of the percent of the participants that had indicated that they 
had "Often" or "Vciy Often" participated in this activity . The percent shown with 
each item in the tabic was the sum of the percent of those who reacted to that itm 



Athletic Activities 



with either "Veiy Often" or "Often." The complete distribution of all responses to 
each of these items was placed in Appendix III. 

Table 11 



Fiequency with which the Student had Participated in Specific Athletic 
Activities Listed in Decreeing Order of the FBicent of the Sample 
that had Responded "Very Often" or "Often" 



Athletic Activity 


Percent that 
Responded 
"Very Oflen" or 
-Often" 


Number of 
Responses 


Followed a regular achedule of exercise, or practice 
in some spoit, on campus. 


19% 


479 


Sought instruction to improve your performance in 
some athletic activity. 


17% 


478 


Attended an athletic event on the camous. 


11% 


480 



An effort was made to identify charactc^ristics unique to those 55 respondents 
who indicated that they often or very often attraded athletic events on campus. 
Again, nothing significant emerged from this searcn. As a ctnnpo^te these students 
appeared to be 18 to 22 years of age and sixty percent male. They had at least some 
classes during the day, were enrolled in twelve or more units and either did not work 
for pay or woiiced at least 11 houis for pay each week. Over half of this grmip were 
on campus less than 3 hours a week beyond those hours required for their classes, 
while nearly a quarter spent more than 12 extra hours a we^ on campus. 

An analysis was made of the attendance at athletic events of those who often or 
very often attended meetings of student clul» or organiziuions. Over forty percent of 
this group never attended athletic events, while a third did attend athletic events 
occmJonally. Of those students who often or very often attended meetings of student 
clubs or organizations, twenty-three percent often or very often attended athletic 
events on campus. Those who attended athletic events on campus regularly and those 
who attended meetings of student clubs and organizations regularly appeared to be 
generally different groups of students. 

Counseling and Career Planning 

Survey participants were asked to respond to seven questions related to their 
participation in college counseling and career planning. Their possible responses 
were "Yes" or "No." Of the 497 possible re^>ondents. 491 completed at least one of the 
elements in this section. Over three-quarters of the sample had identified courses 
needed to meet the general education requirements of a 4-year college or university 
they were interested In attending. Only slightly fewer Audents had also read 
information about a 4-year college or university that they were interested attending. 
Seventy percent of the respondents bad read materials about career opportunities. 
This same proportion of the sample had talked with a counselor/advisor about couraes 
to take, requirements, and education plans. Over half of the students had discussed 
their vocational interests, abilities, and ambitions with a counselor/advisor and 
nearly half had made an appointment with a counselor or an advisor to discuss their 
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plans for transferring to a 4-year eollege or imiverrity. SligbtJy less than a third of 
the students had talked with a coimselor/advisor tboai personal matten related to 
their c(dlege perfomaace. While sii percent of the indents to the sample who 
rs^onded to at least one item is this ssctioo gave *No' to all of the oomiseUiig and 
career planning items* nineteen percent had participated in all of these activities 
and so indicated by responding "Yes" to all of them. 

The counseling and career planning activities aboot which information was 
sought wre listed in Table 12 in decreasing order of the percrat of the paiticipants 
that had indicated that they had participated in this activity . The complete 
distribution of all reqwoses to each of these items wss placed in ^»paidix ni. 

Table 12 



Frequency with which the Student had Participated in Specific Counseling 
and Career Planning Activities Listed in Decreasing (hiter of the 
Percent of the Sample that had Responded "Yea" 



Counseling and Career Plannlni^ Activities 


Pereent 
Resix>nded 


that 
"Yes" 


Number of 
ResDonses 


Identified courses needed to meet the general 
education requirements of a 4-year college or 
university you are Interested in attending. 


77% 




485 


Read information about a 4-year college or 
university that you were interested in attending. 


72% 




490 


TaUced with a counselor/advisor about courses to 
take, requirements, education plans. 


70% 




490 


Read materials about career opponunittes. 


70% 




490 


Discussed jrour vocational interests, abilities, and 
ambitions with a counselor/advisor. 


55% 




490 


Made an appointment with a counselor or an advisor 
to discuss your plans for transferring to a 4-year 
college or university. 


49% 




489 


Talked with a counselor/advisor about personal 
matters related to your cotlcEC oerfonnance. 


32% 




487 



Learning and Studv Skills 

Survey respondents were asked a battery of nine questions related to the the 
amount of instruction they had received in various study dEill areas. For each of 
these activities they were to select between the following responses: "Ncme", ''Some". 
"A lot." Of the 497 possible respondents, 493 completed at least one of the elements in 
this section. Two-thirds of the sample reported receiving at least some instruction in 
problem solving skills, speaking skills, reading skills, and writing skills. A slightly 
smaller proportion of the sample had received at least some instruction In test taking 
skills and memory skills. At least some instruction in listening skills was received by 




•isty-thiee perccDt of the lample and lijity-two percent received at least lome 
iostittciioB in notetaking skills. lostniOion in time mamseffient skills sppeaied to 
be the least frequent of those listed and fifty-seven pereeat of the smple indicated 
that tliey had received at least some of this type of instracticm. While eight percent 
of the sample gsve a respond of "Ninie" to all of the items is this HCtion, twenty- 
seven pereent reqwndcd "Some" or "A lot" to all nine items. 

The learniiig ami M»dy skills about which infonnation was soi^t were listed 
in Table 13 io decreasing order of the percent that the participanu indicated that 
they had received "A lot' of inAruction. The propoiaai of the sample that reported 
having received some or a lot of instruction for the learning and study skills areas 
on ike questionnaire was sixty-one percent or higher for all items except that 
related u> time management skills (flfty-sev«i percent responded "Some " or 'A lot"). 
The complete distribution of all responses to each of these items was placed in 
Appendix III. 

Table 13 

Frequency with which the Student bad Received Instruction in Specific 
Learning and Study Skills Listed in Decreasing Order of the: 
Percent of the Sample that h«l Responded "A lot" 



Learning and Study Skill 
Instruction 


Percent that 
Responded 
•A lot" 


Number of 
Responses 


Writing Skills 


39% 


489 


Reading Skills 


25% 


486 


Listening skills 


22% 


488 


Speaking Skills 


21% 


488 


Notetaking Skills 


18% 


489 


Problem Solving Skills 


18% 


489 


Time Management Skills 


16% 


490 


Test Taking Skills 


15% 


485 


Memory Skills 


14% 


489 



It appeared possible that s student's responses to these items was dependent on 
how many courses that student had taken at the College and which courses these 
were. For example, 94 respondents indicated tuat they had received no iostnictlon in 
writing skills and also answered a question in another portion of the questionnaire 
(see Chapter 7) related to what, if any, English composition courses they had taken. 
Of this group of 94 students, sixty-three percent had taken no English composition 
courses, twenty pereent had taken one, and seventeen pereent had taken more than 
one such composition course. One wonders if those students who took courses in 
English composition and reported that they had received no writing skill instruction 
had an erratic attendance pattern or were expressing an opinion about the quality of 



instfuctioii they had icccived. These aiunbers can be coatnited with the group of 
386 itttdeiiti who itponed receiving at least lome initracUon in writing aUlls and 
also indicated their English compositicm course background. Of thit group twenty- 
five percent had yet to take a composition conrw. thifty-seven percent had taken 
one couse and thirty-nine percent had taken more than one compositicHi course. 
Qeariy then, those who had reported that they had received writing skill instruction 
were likely to have had an EngUsh compc^ti<»i course and those reporting no such 
writing skill histniction were likely to have not taken auch a course. 

Students who reported that they had not received Instruction in speaking 
skills were likely lo have not taken a Speech course, vdiile most of those who bad 
r^rted such instniction had also taken a Speech, Commttnicatitnis course. Of the 
group of 156 students who bdicated that they had received do instriKtion in 
speaking skills and also answered a question in another sMtion of the questionnaire 
(see Chapter 7) related to what, if any. Speech, Communication courses they had 
taken, seventy-one percrat had taken no Speech courses, twenty-one percent had 
tak^ one, and dght percent had taken more than one si^ Speech course. These 
numbers can be contrasted with the group of 321 students who reported receiving at 
least some Instruction in speaking skills and also Indicated their Speech. 
Communication course background. Of this group twenty-nine percent had yet to 
take a speech course, fifty-nine percent had taken one course and twelve pcicem 
had taken more than one Speech course. 

Students who reported that they had not received instniction in Problem 
Solving skills may well have taken a Mathematics course. Most of those who had 
reported no such instruction had in fact taken an Mathematics course. Of the group 
of 154 students who iudlcated that they had received no instruction in problem 
solving skills and also answered a question in another section of the questioimaire 
(see Chapter 7) related to what, if any. college mathematics courses they had taken, 
forty-seven percent had taken no mathematics courses, thirty-nine percent had 
taken one. and fifteen percent had taken more than one such mathematics course. 
These numbers can be contrasted with the group of 325 stu<fents who reirorted 
receiving at least some instruction in problem solving skills and also indicated their 
college mathematics course background. Of this group twenty-flve percent had yet 
to take a mathematics course, forty-three percent had taken one course and thirty- 
one percent had taken more than one mathematics course. 

An analysis was madi; of the number of students who reported that they had 
received no instruction in each of the learolng and study skiil areas as a function of 
the number of units that student had completed at Saddleback College. Students wer^ 
categorized as having completed 46 or more units, 31 to 45 units. 16 to 30 units, or 15 
or less units. Students new to the college were excluded from this analysis. The 
results of this analysis were placed in Figures 2 and 3. Goierally, as the number of 
units taken by a students increased, the likelihood that the student would report that 
she bad not received instruction in a particular study skill area decreased. This 
affect was particularly pronounced in the areas of speaking, problem solving, and 
writing skills. In the areas of reading skills, notetaking, memory, and test taking 
skills, the group with the largest number of units completed reported a slightly 
higher rate for the "None" response than the group with 31 to 45 units completed. 
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Figure 2 

Percent of Respondents that Indicated they bad Received 
No Instruction in a Particular Study Skills Area vs 
the Number of Units they had Taken at 
Saddleback College 
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Figure 3 

Percent of Respondents that ladicated they had Received 
No Instruction in a iPartivular Study Sltills Area vs 
the Number of U:!>!s they had Completed at 
Saddleback College 
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Qiapter 6 

QUALTTY (K'EHWTIN COLLEGE ACnvmES 



In as efibrt to unify all of the various questionnaire item responses for a 
college activity into a single quantitative measure for that activity, the questionnaire 
authors defined a "Quality of Effort" for each activity. A nnmerical value was 
assigned to each re^n% (for example: 1 for"Never", 2 for "Occasionally", 3 for 
"Often", and 4 for "Veiy Often"). For each survey participant who r- ponded to flll 
items that related to a particular college activity, the sum of all of that student's 
responses in that section was computed and called the "Quality of Effort" of the 
student for that activity. The questionnaire authors considered the frequency 
distribution of the quality of effort scores for each college activity a meaningful 
representation of student participation in that activity. 

The quality of effon for each college activity described in Chapter S was 
analyzed and discussed in the following sections. The frequency distribution for 
each quality of effort scale was calculated and graphed in the figures below. 
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Quality of Effort; Cnurae Leaminy Scale 

Id the Oonne Activities iectioa of tlie qiieAioimaiie the itudeat had fonr 
possible n^cmse options. Numerict! values weie assigned to these options as 
fdlows: 1 for"Never". 2 for "Occasionally", 3 for "Often", and 4 for "Veiy Often." Since 
there were ten quNtionnaiic items in this section the "Qiulity of Bfibit: Conise 
Learning Scale* took on values tnm 10 to 40. A total of 469 stsdents lespcmded to 
each of these items and consequently were assigned Quality of Effort values. The 
frequency distiibntion of these values was placed in Figure 4. The mean and median 
of this distribution were both the value 24. 
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Quality of Effort: Course Learning 
Scale 

Figure 4 

Frequency Distribution of Quality of Effort: Course 

Learning Scale 
(Minimum: 10 and Maximum: 40) 
N=>469 
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quality cf Effort: Uhniy Experienceg Scale 

In the Libriry Activities section of the quesiioontire the itudeot had four 
possible iesp(»ise options. Nmneiicil values were assigned to these options as 
follows: 1 for"Never", 2 for "Occasiimally". 3 for "Often", and 4 for "Very Often." 
Since there were seven <iuestlonnaire items in this secticui tlw "Qnality of Effort: 
Ubruy Experiences Scale" took tm values from 7 to 28. A total of 481 stuitents 
responded to each of these items and consequentiy were assigned Qnality of Effort 
values. The frequency distribution of Uiese values was placed in Figure S. The mean 
and median of this distribution were both the value 13. 




Quality of Effort: Library 
Experiences Scale 

Figure 5 

Frequency Distribution of Quality of Effort: Library 
Experiences Scale 
(Minimum: 7 and Maximum: 28) 
N=481 
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In tlie Faculty wctioo of the questionniirB the sitideoi bid four possible 
response options. Ntunericil values were assigned to these i^cnis as follows: 1 
for"Never", 2 for "Occasionally", 3 for "Often", and 4 for "Veiy Often." Since there 
were eight questionnaire Items In this section the "Quality of Effort: Experimces 
with Faculty Scale" took on values fton 8 to 3Z A total of 481 atudrats responded to 
each of these items and consequently were assigned Quality of Effort values. The 
frequoBcy distribution of these valua was placed in Figure 6. The mean and median 
of this distribution were both the value 15. 
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Quality of Effort: Experiences 
with Faculty Scale 

Figure 6 

Frequency Distribution of Quality of Effort: Experiences 

with Faculty Scale 
(Minimum: 8 and Maximum: 32) 
N=4S1 
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Quality of Effort: Student Acqiittintnnceg Scale 

In tbe Sttt<leia Aciiutiiitaiices wction of the qu^^^miiiiirB the itiidest had 
four pos^ble fe^onie qptkms. Numerical values ii^re auigi»d to these options as 
follows: 1 for*Never", 2 for "Occasionally", 3 for "Often", and 4 for "Veiy Often." Since 
there weie six questionnaire items in this section the "Quality of ECToit: Student 
Acquaintances Scale" look on values from 6 to 24. A total of 486 students responded to 
each of these items and oonsequently were assigned Quality of Effort values. The 
frequency distribution of these values was placed in Figure 7. The mean and median 
of this distribution were both the value 12. 
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Quality of Effort: Student 
Acquaintances Scale 



Figure 7 

Frequency Distribution of Quality of EfTort: 
Acquaintances Scale 
(Minimum: 6 and Maximum: 24) 
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Quality nf Efloit! Ait. Music. Theatef Scale 

In tbe An, Music, and Tbeaicr Activities sectioo of tbe qoestioiiiiiire the 
student btd four possible response optims. Numericil vilues mm as^gned to these 
lotions u fi^ws: 1 foi"Never", 2 for "Occtsiontlly", 3 for *Oflim*, and 4 for "Very 
Oflen/ Since theie were rii questionnaire items in this sectloa the "Quality of Effort: 
Alt. Music. Theater Scale* took on values ffom 6 U> 24. A uttal of 4S3 students 
responded to each of these items and conseqtmitly were assigned Quality of Effort 
values. Tbe firequmcy diitribution of these values was ^aced in ngure 8. The 
median of this distribution was 8. The mean value of the distributioa was 9. 



120 




4 6 8 10 12 14 16 18 20 22 24 26 
Quality of Effort: Ait. Music. 
Theater Scale 



Figure 8 

Frequency Distribution of Quality of EfTort: Art. Music, 

Theater Scale 
(Minimum: 6 and Maximum: 24) 
N=483 

It was possible that the Quality of Effort: Ait. Music, Theater xort of a 
particular respondent was related to the number of such courses taken by the student 
at Saddleback College. In another section of the questionnaire (see Chapter 7) the 
survey panicipants were asked to Indicate whether they had taken none, one, or 
more than '^ne Fine Arts (such as music, theater, dance) courses. The Quality of 
Effoit: An, Music, Theater Scale was calculated for each of the 466 students who 
responded to both tbe college course question and all Ait, Music, and Theater Activity 
questions. Tbe median score for the group who had taken no such courses was eight. 
This was also the median for the group that ha'l taken only one such course as well as 
for the sample as a whole. However, the group ot students who indicated that they 
had taken more than one art, music, theater course had a signiflcantly higher 
median. The median of this later group was eleven. Both respondents who had 
indicate they "Very Often" participate in the activities listed were in this later 
category. 
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Quality of Effort! Enperieiic« in Writiny Scale 

In tbe Writing Activities Mction of the qnestionmire the stodent had four 
possible ttapoast opUons. Numerictl values were ass igne d to ibeie options as 
follows: 1 for^Nevef , 2 for "Occasioiially", 3 fo? "Often", and 4 "Veiy Often." 
Sii^ there were eight qoeAionnaire items in this section the "Quality of Effort: 
ExperieMM in Writing Scale" took on values Cram 8 to 32. A total of 491 students 
re^>mided to each of these items and eminently were assigned Quality of fiffoit 
values. The fteqmncy distribution of tlwse values wu placed in Figure 9. The mean 
and median of this distribution were both the value 22. 




6 8 10 12 14 16 18 20 22 24 2o 28 30 32 34 
Quality of EfToit: Experiences in 
Writing Scale 

Figure 9 

Frequency Distribution of Quality of Effort: Experiences in 

Writing Scale 
(Minimum: 8 and Maximum: 32) 
Ns491 



It was possible that tbe Quality of Effort: Experiences in Writing Scale score of 
a particular respondent was related to the number of English composition courses 
talcen by that student at Saddleback College. In another section of the questionnaire 
(see Chapter 7) the survey participants were asked to indicate whether they had 
taken none, one. or more than one English composition course. Hie Quality of 
Effort: Experiences in Writing Scale was calculated for each of tbe 483 students who 
responded to both the college course question and all Writing Activities. While the 
median score for those who had taken no such courses was twenty-one, it was one 
point higher (i.e. twenty-two) for those who had taken mie English composition 
course and for the sample as a whole. However, the group of students who indicated 
that they had taken more than one English composition course had a significantly 
higher median. The median of this later group was tweuty-four. 
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Quality iif Effort! Science Scale 

In Uie Science Activities lectios of tlie questiranaire tite itudeat bad four 
possible response options. Numerical values weie aaslgned to tbese options as 
fbUows: 1 for^Nevef^. 2 for "Occasionally"* 3 for "Often", and 4 for "Voy Often." 
Since ttere were nine questionnaire items in tbis section tbe "Qu^ity of Effoit: 
Science Scale" toc^ on values from 9 to 36. A total of 472 students mpooM to each of 
tbese items and consequently were assigned Quality of Effon values. Tbe frequency 
distribution of tbese values was placed in Figure 10. Tbe mean and median of tbis 
distribution were botb fJie value 15. 




7 9 11 13 15 17 19 21 23 25 27 29 31 33 35 37 
Quality of Effoft; Science Scale 

Figure 10 

Frequency Distribulion of Quality of Effort: Science Scale 
(Minimum: 9 and Maximum: 36) 
N=472 

It was possible that the Quality of Effort: Science Scale score of a particular 
respondent was related to the number of science courses tal^en by the student at 
Saddleback College. In another section (see Chapter 7) the survey participants were 
asked to indicate whether they bad taken none, one, or more than one science 
courses. The (Quality of Effort: Science Scale was calculated for each of the 466 
students who responded to both the college course question and all Science Activity 
questions. The median Quality of Effort: Science Scale score increased si^iificanily 
as the number of science courses taken by the respondent increased. For those who 
bad taken no science courses the median score was ten. Tbis increased to sixteen for 
those who had taken one K:ience course and was twenty for those who had completed 
more than one science course. AH four respondents who h^ indicated that they 
"Very Often" participated in the science activities listed were in this later category. 
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Oualitv of Effort! Vocationftl Skills Scale 

In the VoctUoDil Skills wctioii of the questionnaire the stmient htd four 
possible reqMSise options. Numerical values were assigned to these options as 
follows: I for'Nevei", 2 for "Occasionally", 3 for "Often", and 4 for "Very Ofken." 
Siiwe there were seven questionnaire itons in this section the "Quality of Effort: 
Vocational SUlls Scale" look on valtws from 7 to 28. A ml of 212 intdeiits responded 
to each of these items and consequently were as^gned Quality of Effort vdues. The 
frequency dioribution of these values was placed in Figure 11 The median of this 
distribution was 17.S nnd the mean was 17. 
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Quality of Effort: Vocational Skills 
Scale 

Figure 11 

Frequency Distribution of Quality of Effort: Vocational 

Skills Scale 
(Minimum: 7 and Maximum: 28) 
N=212 
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Quality of Effort! Quhs mnd OfpnnlzAriftna Sgale 

In the Qubt and Orgaaisations lecUon of the queMiraaaift the atitdeat had 
fiNir poiiible leqxmse c^ons. Numerical values were aarifpKd to these <^oiu as 
follows: 1 for^'Never". 2 for "Occssiooally", 3 for "Ofteo", md 4 for "Very Often." 
Since there were three questionnaire items hi this section the "Chiality of EfToit: 
CIttbs and Oiganizatioss Scale" took on values fnmi 3 to 12. A total ttf 4S4 stwtents 
responded to each of these items and consequently were assigned Quality of EfToit 
values. The frequency distiibution of these values was |»laced in Hgure 12. The 
median of this distrihution was 4 and the mean was 5. 
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Quality of Effort: Clubs and 
Organizations Scale 

Figure 12 

Frequency Distribution of Quality of Effon: Clubs and 
Organizations Scale 
(Minimum: 3 and Maximum: 12) 
N=484 
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In the Athletic AcUvitief wction of the questloimaife the stodeDt had four 
possible response c^tioi^. Numerical values weie assigned to these options as 
follows: I for-Never", 2 for "Occasionally", 3 for "Ofteo". and 4 for *Veiy Often." 
Since there were three questionnaire items in this section the "Quality of Effort: 
Athletic Activities Scale" took im vahies from 3 to 12. A tcMal of 475 students 
respmided to each of these items and consequently were aasigoed Quality of Effoit 
values. The frequoicy distribution of these values was placed in Figure 13. The 
median of this distrihution was 4 and the mean was 5. 




Figure 13 

Frequency Diiftribution of Quality of Effoil: Athletic 

Activities Scale 
(Minimum: 3 and Maximum: 12) 
N«474 
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Quality of Effon; Coimseliny and Career Planning Scale 

In the Counseling ind Career Plinning tection of the qiteationiiiire the 
student hid two possibte response options. Numerical values were anigned to these 
options as follows: 0 for"No" and 1 for "Yes." Since thoe were seven questionnaiit 
items in this section the "Quality of ElToit: Counseling mid Career Planning Scale" 
took on values from 0 to 7. A total of 480 students responded to each of these items and 
consequently were assigned Quality of EfTcn values. The ftequency distHbution of 
these values was placed in Figure 14. The median and mean of this distribution were 
both 4. 
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Figure 14 

Frequency Distribution of Quality of Effort: Counseling 
and Career Planning Scale 
(Minimum: 0 and Maximum: 7) 
N^80 




Intepraiinn of the Quality of Effort Scales 



In an effort to tie the Quality of Effort indices together, for each Quality of 
Effort measure the percent of the median score for the range of values possible for 
that particular score was calculated. For example, the median score for the Quality of 
Effort: Experiences in Writing Scale was 22. The minimum value possible was 8 and 
the maximum value possible was 32. Consequently the range of values possible was 
24 and the median was 14 units into this range The percent 14 was of 24 was found to 
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be lifty-eigbt percent This calciUatioo was made for all of the Quality of Effort 
acales. 

Hie median quality of effort score at Saddletmck College was found to be over 
fifty peicent of tlie pmsible range for botb tbe Writing Experiences Scale and the 
Counseling and Caren* Planning Scale. Tbe median for the Vocational Skills Scale 
was just at the fifty percent levd and the median for the Coone Learning Scale was 
only slightly below this level. The median for the Student Acqua i n t an c e s Scale was 
one-ihiid of the range and the asedians for the Experiences with Faculty and Ubnuy 
Experiences were just less than thirty percent of their range. The median for the 
Science Scale was twenty-two percent of that value possible. This was twice tl» level 
achieved by the medians of the Ait, Music. Theater Scale; lbs Clubs and Orgmizations 
Scale; and the Athletic Activities Scale. These values were converted into a graphical 
fonn and placed in Figure 15. 
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Figure 15 

The Median Scores at Saddlebacic College of ibt Quality of Effort 
Scales as a Percent of their Raiige 
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Chapter 7 
OMiECT PROGRAM AND CXXJRSES 



Sufvey puticipintfl were uked to icipond to a leriei of que^oni tbit were 
used to detiil their reason for atteoilbig Saddleback College, their program and 
degree objectives, their course loads, and the types of courses they bad completed. 
The re^Nmses to each of these questions were described in the sections below. 

Reaacin for Attending gaddlghart rnlieye 

Because this item did not require any past experience with the programs or 
services available to Audents at Saddleback College, the entire aample of 983 students 
was used as the base for the analysis of the responses to this questionnaire item. 

What Is the most Important reason yon arc 
attending THIS COLLEGE at this timt? (Mark ONLY 
ONE answer.) 

The students had five choices for their re^onse to this question. These 
choices were: "To pm^iare for transfer to a four-year college or university". "To gain 
skills necessary to enter a new job or Kcup^ion*, To gain ikills iwcessaiy to 
retrain, remain current, or advance in a current job or oMupation", "To satisfy a 
personal interest (cultural, social)", "To improve my English, reading, or math skills." 
Of the 974 students who responded to this item, sixty percent indicated that their most 
important reason for attending Saddleback was to prepare for transfer to a four-year 
college or university. Twenty-three percent of the respondents sought to gain skills 
necessary to enter a new job or occupation. Another eight percent of the sample 
primarily souglit to gain skills necessary to retrain, remain current, or advance in a 
current job or occupation. Slightly more than six percent sought to satisfy a 
personal interest (cultural, social) and nearly two percent sought to improve their 
English, reading, or math skills These results were displayed in Table 14. 

Table 14 

Distribution of Most Important Reasons for Attending 

Saddleback College 
N = 974 



Most Important reason lor attending Saddleback Percent of 
Students 



To prepare for transfer to a four-year college or university 60.8% 

To gain skills necessary to enter a new job or occupation 22.8% 

To gain skills necessary to retrain, remain current, or 8.0% 
advance in a current job or occupation 

To satisfy a personal interest (cultural, social) 6.5% 

To improve my English, reading, or math skills 2.0% 
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When only those ttuitents eoroUed in twelve or more units were considered, 
tlie pioponion of the respondents wlio gave transfer to a nniversity as tlieir primary 
leason for attending Saddlebadc College rose to eighty-three pereent. While fifty- 
three pereent of all female respondents gave this same reason for their attendance at 
Saddleback College the cone^onding proportion for male re^ndents was seventy- 
seven percent. This significantly higher propoition of male respondents interested 
in vnivenity transfer than female respondents may have ben a VBsnlt of the sample 
selection process. The validity of these results hased cm ses are considered doubtful 
and the reader is directed to Appendix I for a complete discussimi of this issue. The 
distribution of responses to this questionnaire elemem for those taking twelve or 
more units, for female respondents, and for male respondents were placed in Tables 
IS. 16. and 17 below. 

Table IS 



Distribution of Most Important Reasons for Attending Saddleback 
College for those Students Enrolled in Twelve or More Units 

Ne486 



Most ImportLDt reason for attending Saddleback 


Pereent of 
Respondents 


To prepare for transfer to a four-year college or university 


82.9% 


To gain skills necessaiy to enter a new job or occupation 


12.8% 


To gain skills necessary to retrain, remain current, or 
advance in a current job or occupation 


1.4% 


To satisfy a personal interest (cultural, social) 


1.6% 


To Improve my EnsHsh. reading, or inath skills 


1.2% 


Table 16 




Distribution of Most Important Reasons for Attending 
Saddleback College given by Female Respondents 

N«645 


Most Important reason for attending Saddleback 


Percent of 
Respondents 


To prepare for transfer to a four-year college or university 


52.7% 


To gain skills necessaiy to enter a uew job or occupation 


27.6% 


To gain skills necessary to retrain, remain current, or 
advance In a current job or occupation 


9.9% 


To satisfy a personal interest (cultural, soi^ial) 


7,6% 


To improve my Enslish. reading, or math skills 


2.2% 



Table 17 



Distribution of Most Important Reasons for Attending 
Saddleback College given by Male Respondents 

Nb329 



Most Important reason for attending Saddleback Percent of 

To pr^are for transfer to a four-year college or university 76.6% 

To gain skills necessary to enter a new job or occupation 13.4% 

To gain skills necessary to retrain, remain current, or 4.3% 
advance in a current job or occupation 

To satisfy a personal interest (cultural, social) 4.3% 

To improve mv English, reading, or math skills 1.5% 

In a separate element in another part of the College Program and College 
Courses section of the questionnaire the survey participants were takcd if they 
planned to transfer to a four year college or university and 954 students who had 
indicated their primary reason for attending Saddleback College responded to that 
question as well. As was expected, essentially all (i.e. 99.66% of the 589 respondents) 
of those who gave transfer as their primary reason for attending Saddleback 
indicated that they did plan to transfer. Fbrty-four percent (Nb211) of those who 
came to Saddleback College primarily to gain skills necessary to enter a new job or 
occupation also planned to transfer to a four-year college or university. Transfer 
was also planned by: thirty percent (Ns76) of those who sought to gain skills 
necessary to retrain, remain current, or advance in a current job or occupation; 
seventy percent (Ns60) of those who came to satisfy a personal interest (cultural, 
social): and twenty-eight percent (N^IS) of those who desired primarily to improve 
their English, reading, or math skills. 

Degree/Ceriificate Aspirations 

Are you working for an AA or AS degree? 

Of the 958 survey panictpants who responded to this question, sixty percent 
were working toward such a degree while the remaining forty percent were not. 
After comparison of the responses to this question with the previous question which 
dealt with the student's reason for attending Saddleback, it was found that two-thirds 
of those whose primary reason for attending Saddleback was to transfer were also 
working toward an Associates degree. Of those seeking the skills necessary to enter a 
new job or occupation, sixty-one percent also sought an Associates degree. 

Are you working for a diploma or certificate? 

Because of the use of the word "diploma" in this question it was doubtful that 
all students recognized this question as one which sought information about their 
interest in certification in a vocational program. It was likely that many of those 
who sought an Associates degree diploma (the focus of the previous question) also 



mpcmifed positively to this questionnaire element. Of the 946 students who 
responded to this question, fifty-three percent indicited that they were woridng 
lowanl « diplomt or certificate and forty-seven percent were not so directed. 

Because of the possible coofiition with the previous question which dealt with 
the Associates degree, it was thought advisable to investigate the i«lationship 
betweoi the responses to these two qiwstions. Of the 941 ttudenu wiio tespimded to 
bmh questions, sixtyniine percent legended tlie same way to both quettions (i.e. 
"Yes* to both or "No" to both). Of the group of 380 studentt who hidicated that they 
were woifcing for both an Associates degree and diptona or ceitificate, over two- 
thirds said their primary reason for attending SatkUebadL was to prepare to transfer 
to a four-year college or university. It was likely moA of these students were 
confused by the use ftf the word "diploms" in this question. 

One quarter of the group who had indicated that they were working for both 
an Associates degree and diploma or certificate stated thai their primary reason for 
attending Saddleback College was to gain skills necessary to enter a new job or 
occupation and another five percent gave, as their reason for attending Saddleback, 
the need to gain skills necessary to retrain, remain current, or advance in a current 
job or occupation. These latter two groups likely represemed the students working 
for both an Associates degree and vocational certificate. 

Trfltisfar Aspirations 

Do you plan to transfer to a four year college or 
university? 

Three-quarters of the 963 students who responded to this question did so with 
an answer of "Yes." A total of 718 students indicated both that they planned to 
transfer and also answered the earlier question that concerned their most important 
reason for attending Saddleback College. Eighty-one percent of this group gave 
preparation for transfer to a four-year college or university as their most important 
reason for attending Saddleback College. Of those 236 students not planning to 
transfer, fifty percent gave skill acquisition for a new job as their primary reason 
for attending. Those who sought to retrain, remain current, or advance in a current 
job or occupation accounted for twenty-two percent of those not intending to 
transfer as did the group of students whose roost important reason for attending 
Saddleback was to satisfy a personal Interest. 

Qccupational/Vocationa! Prnyf ^m Participation 

Are you currently enrolled in an occupational/ 
vocational program? 

Fourteen percent of the 9S5 students who responded to this question indicated 
that they were in such a program. The group of 135 students who responded that 
they were in such a program was seventy-six percent female This particular 
proportion was probably due fo the fact that the vocational programs selected for the 
sample uaditionally had a high proportion of female participation (nursing. legal 
assisting, interior design, foods and nutrition, word processing) and the reader Is 
directed to Appendix I for a complete discussion of this issue. 

If you are enrolled In a vocational program 
which of the following categories best describes 
your occupational/technical program? (MARK 
ONE): 



Of those 135 itudeots who ifidicited that they were currenily enrolled in a 
vocational program, 128 complet^l ibis question and indicated into which of several 
categories their program fell. The various program categories were placed in Table 
18. One choice the reqKmdents could select was "I am not emoUnl io an 
occupatiooalAechoical prognin." Five percent of the itodeau made ihii selection 
and thus indicated that they were not in an occupationalAechnical program even 
though they had previously indicated that they were in an occupational/vocational 
program. P^ihaps the substitution of the word "technical" for "vocational" caused 
this response. 

Although sixteen percent of the respondents did not find a pategoiy that fit 
their program, most atudents were able to find an adequate deaciiption of their 
vocational program. Those programs most often cited were health, business, and 
hmne economics. The high frequency of these particular categories may have been 
due to the fact that whole courses io these vocaticmal areas were included in Uie 
sample ''f thiity-one courses surveyed (see Appendix 1). The complete distribution of 
responses to this question was placed in Table 18. 

frequency of PanicipaUon in Varioua Ocncrai Educailnp Ar^.as 

Survey participants were asked to indicate whether they had taken (or were 
taking) courses in several general education areas. Specifically these areas were: 
Sciences (such as astronomy, biology, physics, chemistry, geology, etc.): Social 
Sciences (such as psychology, political science, sociology, economics, ethnic studies, 
etc.); Fine Aits (such as music, theater, dance); College Math (not remnlial math); 
English Compositbn (not remedial English); Humanities (such as histoiy, literature, 
philosophy, etc.); Fon;ign Languages: Speech. Communications; Computer Science; 
Physical or Health Education. The analysis of the responses to this section of the 
questionnaire was k^ei on those received from stuctents who were not ww to 
Saddleback College an J who had taken more than IS units at Saddleback. While 497 
responses were possible from this group, not all individuals gave a response for each 
course categop . 

Nearly ninety percent of the respondenu had taken at least one Social Science 
course and in fact two-thirds had taken more than one. Slightly less than eighty 
percent of the students had taken at least one Humanities course and forty-five 
percent had taken more than one such course. Although more than two-thirds of the 
sample had taken a Science course, just one-third had taken more than one Scievicc 
course. English Composition courses and College Mathematics courses had each been 
taken by slightly more than two-thirds of the respondents, one-third bad taken more 
than one English Composition course while a quarter had taken more than one 
College Mathematics course. Physical/Health Education courses: Speech, 
Communications courses: and Fine Arts courses had each been taken by about fifty- 
eight percent of the students in the sample, but while neariy a third had taken more 
than one Physical or Health Education course and nearly a quarter had taken more 
than one Fine Arts class only eleven percent had taken more than one Speech, 
Communications course. Nearly a third of the sample had taken at least one Foreign 
Language course and slightly more than a quarter had taken a Computer Science 
course. These results were summarized in graphical form and placed in Figure 16. A 
table completely detailing the distribution of the responses among the general 
education areas was placed in the Appendix IV. 



Table 18 



Disiribution of OccupMiontl/TechDicil Prognms in wbich 
the Survey Ptnicipinti were Enrolled 
N-128 

Cttegory of OccupatloDal/Techoictl Program Percent of 

Respondents 



HfiAUb. (such as denial services; diagnostic and treatment aervices; 30.3% 
medical laboratory technologies; mental health and human services; 
nursing Krvices; rehabilitation services; etc. 

Business (such ss accounting; bookkeeping; data processing; office 18.8% 
supervision; personnel and training; secretarial programs; etc. 

Other occupational/vocational programs not specifically listed: 15.6% 

I fome Economica (such as interior design; clothing and textiles; food 14.8% 
and nutrition; twA production; child care; etc.) 

N farl^gting and Dis^ibution (such as real estate; fnsbloo 6.3% 
merchandising: small business management; financial services 
marketing; food marketing; marketing management; institutional 
management: etc. 

I am not enrolled in an occupational/technical program 4.7% 

Afficultural (such as agricultural business, management, mechanics. 3.9% 
or production: animal science: horticulture; landscaping; 
conservation: etc.) 

Technical ani^ Communicfltions (such as Computer programming; 3.9% 
educational media technology; radio and television technology: 
architectural technology; civil technology; electrical and electronic 
technology; environmental control technology: industrial 
technology; etc.) 

Trade and Industrial (such as cosmetology; law enforcement; 1.6% 

construction trades; heating and air conditioning: industrial 

equipment maintenance: aircraft mechanics; auto body repair; 

automotive mechanics; architectural, civil, or mechanical drafting; 

commercial art: commercial photography; truck and bus driving: tool 

and dye making: welding; etc.) 
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Figure 16 

Proportion of Respondents with More than IS Units who had 
Taken at Least One Course in the Designated 
General Education Area 

(N is Approximately 48S but varied slightly with G.E. Area) 
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Nnmher of Units Taken This Term 



How Bany Biilti are 70B taking THIS term? 

The response options iiirvey paiticipants htd for this qvestioo were: Less than 
6, 6 to 8, 9 to 11, 12 to 15, ml Man than 15. The distribution of the responses among 
these categories was placed in Figure 17. 

Half oi the entire sample of 983 respondents, were taking ftill-tiue loads (i.e. 
12 or moK units). This value was the proponicni of the 285 new students who 
were enrolled in 12 or miMt units, hut significantly less than that the propoitiim for 
students with more than 15 unlu taken at Suldlehack. Sixty-one percent of this 
group was enrolled in 12 or more units during the Fall, 1991 term. Based on dau 
provided hy the District Research Office It was known that, for Saddleback Cbllege as 
a whole (Ns23,586), the proportion of students enrolled full-time for the Fall. 1991 
tena was just under twaty percent. The significantly higher proportion observed 
in the sample may in part have been due to the exclusion of the Emeritus Institute 
and Media courses from the sample. 




Less than 6 Units 



Figure 17 

Distribution of the Number of Units in which Survey 
Participants were Enrolled at the Time 
the Survey was Conducted 
N^83 

Student work obligations and college unit load were compared. Fairly 
consistently over each course load category, twenty-one percent of the students did 
not woriE at a job for pay. Conversely nearly eighty percent of the students in each 
unit load category worked at least some hours each we<^ for pay. Half of those 
students who were enrolled in full-time loads (12 or more units) woriccd more than 



twenty houn eiub w«ck. Two-tblfdi of thoie itutfenti who were enrolled In less than 
twelve uDitt worked more tbin twenty houra each week. 

Total of Units Taken at Siddlehack 

Including the nnltt yon bow liking, wliit li 
the total OBmher of courte cretflti you have taken 
at Ibla college? 

The response lotions survey putlclpsnts hid for this questlmi were: 1 to IS 
credits, 16 to 30 ciedits, 31 to 4S ciediti, and 46 or more ciediu. Note tiiai the studcni 
was to include in the total number of credits takes those in which sb^ was currently 
enrolled. Because of the large number of new siudenu in the sample (285 of 983 
respondents) when the entire sample was considered nearly 47 percent of the 
respondenu had taken between I and IS units. When the new students were removed 
from the sample, the distribution over the four credit categories was fairly uniform. 
Values ranged from twenty-nine percent for the 1 to IS units band to twenty-two 
percent for the 31 to 45 units range. The complete distribution of units taken by 
students in the sample who were not ne^ to the College was put into graphical form 
and placed in Figure 18. 




Figure 18 

Disiribulion of the Total Number of Un.'.s Taken by Questionnaire 
Rcspondcnijf who were Not New to the College at the Time ihc 

Survey was Conducted 
N«698 




When riasMS Meet 



Tbe students were asked to indicate wlien the classy tbey were llien taldng 
were scbeduled. 

When do the classes yoo are not taking meet? 

Tlie categories fram wliidi tlieir response could be diosen were: "day only"; 
**evening only"; 'some day Aod some evening* Wben she entire aan^ile was 
considered, the three categories attracted a fairiy uniform response ftfm a high of 
tbiity-eight percent for *only day" classes to a low of twenty-six pereent for "only 
evening." Thiity-six pereent were enrolled in "some day and some evming" classes 
New students had a strong interest in the "only day" categoiy and foity-eight 
percent of tlie new ^dents in the aample were enrolled only in day classes. When 
new students were removed from the sample, the most firequeiit (thiny-eight 
percent) schedule involved both day and evening classes. Even allowing the interest 
of new students for day classes, over half of all w«mien in the sample taking twelve 
or more units were enrolled in both day and evening classes. The pn^itlon of men 
that fit this description was only sli^tly lower (foity-nine pereent). 

When attention was focused ^ecifically at the number of iH>urs worked by 
students in the three class schedule ctfegories, it was found that the group that took 
classes only in the evening (Ns2SS) had the higher proportion of students working 
over thirty hours each week. It was found that almost three-quaiters were employed 
over thirty hours a week. By comrast, twenty pereent of the day only students 
(Nb373) were employed at this level and twenty-six pereent of those students who 
took some day and some evening classes (N«3S0) woriced over thirty hours each week. 
Conversely, nearly thirty percent of tbe students enrolled in only day classes were 
not employed and twenty-one percent of those taking both day and evening classes 
were not employed. Only twelve percent of those taking classes only in the evening 
were not employed. Tbe complete distribution of the the hours worked by these 
groups of students was calculated and placed in Table 19. 

Table 19 



Distribution of Hours Worked per Week vs When the 
Student Scheduled Classes 



Hours Worked Each 
Week 


Day Only Gasses 
N=373 


Evening Only 
Classes 
N=255 


Some Day and Some 
Evening Classes 
N=350 


No Job 


28% 


12% 


21% 


1 to 10 hours 


8% 


3% 


7% 


11 to 20 hours 


21% 


6% 


16% 


21 to 30 hours 


24% 


8% 


29% 


31 to 40 hours 


16% 


43% 


19% 


More than 40 hours 


4% 


30% 


7% 



Survey itspoodeBts were asked to indicate what most of iteir grades at 
Saddleback College liad been up to tbe time they com|rieted Uie qaeftioimaire. 

Up to BOW, what have most of your gradot been it 
this college? 

The eateries Horn which the ttodent could pick were: "A"; " A-, B**; *B*: "B-, C^"; *C, 
C-"; "lower than C-". Of the group of 69S itodents in the sample who weie sot new to 
the College at the time of the survey, niroty-two percent felt thai most of their 
grades had been C-f or above. Nearly half (foity-six percoit) felt that most of their 
grades had been B-t- or above. The complete grade distribution for this group of 
students was placed In Rgure 19. 




Figure 19 

Distribution of Grades Most Often Received at Saddleback 
College by the Respondents who were 
Not New to the College 
N=d98 




56 

Hnura Spent StnHylny or Prenarioy for Class 

The furvey paiticipants were asked to indtcite how many hours i week they 
usually ipent studying or preparing for their classes. 

About bow many boors ■ week do yon usBilly 
spend studying or preparing for yoor classes? 

The reqxmse options available to the survey participants were: "1 to S hourB',*6 to 10 
bours", "II to 15 bours*, *I6 to 20 bours*. 'more than 20 hours." 

Because the nirvey was given during ibe seccmd week of classes and new 
students probably bsd not yet esublisbed a studying pattern, tbe analysis of tbis item 
wss bued on tte responses of those students wbo were not new to tbe College and bad 
taken more than 15 units at Saddleback. As a gioup. Kventy percent of Ui^ 497 
students studied or prepared tea or fewer bours eacb week ami only sligbtly more 
than four pereeot studied more than 20 hours. Tbe propoitions for eacb range of 
bours offered in the questioimaire were placed in grapUcal form and displayed in 
Figure 20. 




Figure 20 

Time Spent Studying Weekly by those wbo had Taken More 
than 15 Units at Saddleback College 
N=497 

It was possible that the number of hours a week a student Sf^m studying was 
related to the number of units that tbe student was currently taking. Wbile seventy 
pereent of those enrolled in fewer than 6 units studied between I and 5 bours weekly, 
only twenty-three pereent of those enrolled in more than 15 luuts studied Ave or 
fewer hours eacb week. The proportion of students in each unit load category that 
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studied 11 to IS liours per week rose steadily from two percent of tlKMe taking less 
liiin 6 units to twenty-six percent of those with more than 15 units. Fifteen iioois of 
study appeared to be a tactical limit for study time for tarn students no matter how 
Rsn; course units tlwy took. Even for those taking more than IS units, ei^ty-two 
percent stwlied IS hours or lew per week. The relationship between the number of 
units in which the student was enrolled at the time of the aurvey and the number of 
hours studied each week was placed in graphical form and displayed in Figux 21. 
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Figure 21 

Comparison of Houis Studied Weelcly and the Number of Units in 
which the Student was Currently Enrolled for those who had 
Taken More than 15 Units at Saddleback College 

N=497 

It was possible that the amount of study time was tffected by the number of 
hours each week the student woiked for pay. A comparison between the hours 
woriced and ih£ hours studied weekly was made for students enrolled in twelve or 
more units. And the results were displayed in the IBguie 22. The groups that tended 
to have the greatest study time were those composed of students who did not work, 
worked 1 to 10 hours, or worked over 40 hours. For each of these groups over half of 
the students in that category studied more than ten hours and more than ten percent 
of each group studied more than 20 hours. For the other three groups less than half 
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of eadi group atudied more than 10 Iwurs wetkly. and less than ten perpeot of each 
group ^dted more than 20 hours. 
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Figure 22 

Hours Studied Each Week vs Hours Woiked Each Week for those 
Currently Enrolled in 12 or More Units 
N = 304 

It was possible that both work responsibilities and family responsibilities 
affected the amount of time a studoit studied or prepared for class each week. A 
comparison was made between the affect of work and family responsibilities on the 
amount studied e^h week for students who were not new to the College, had taken 
more than 15 units at Saddleback, and were cuirently enrolled in 12 or more units. 
This investigation was based on the extent to which the student felt these activities 
interfered with that student's school work. In another section of the questionnaire 
(see Chapter 8) the student was asked to describe how their job, if they had one. 
affected their college woric. If they had family responsibilities, they were similarly 
asked to describe the affect of these responsibilities on their college woik. The 
choices for response options for these two questions were essentially the same: (I) 
no such responsibilities or job. (2) does not interfere with my school work. (3) 
take(s) some time from my school work. (4) take(s) a lot of time from my school work. 

As a method of integrating these responses with the amount of time the 
student studied weekly, a numerical value was given to each of these responses. The 
value chosen was the index used above to list Uie possible response options. The 
mean score for the responses to the question related to the impact of a job on the 



studeot's school woik was ctlculatecL Similtriy, the mean tco» for dw lesponses to 
ti» ^estios related to the impact of family respossibilltioi on tlie itiHieat's fcbool 
work was calculated. Tl»se results were then grouped according to the number of 
hours the respondent studied eadi ««ek ai^ plued in Hgnre 23. 
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Figure 23 

Comparison of the Level of Interference with School Work Associated 
with Job and Family Responsibilities as Measured by the 
Number of Hours Studied Each Week for those Who had 
Taken More than 15 Units at Saddleback College 
and were Currently Enrolled In 12 
or More Units 
N«301 

The mean could range from I to 4. The higher the value of the mean, the more 
interference that responsibility (job or family) had on the student's school wodc. 
From review of Figure 23. it appeared that the interference of work was fairly 
uniform over all divisions of weekly study hours and provided greater inteiference 
than that due to family responsibilities. It was interesting to note that the 
interference of family responsibilities grew as the student's weekly study time 
increased until the category for study time that exceeded more than twenty hours 
each week was reached. This reaction was possibly analogous to a tree branch in a 
wind. As the wind increased the strain on the branch increased. If the force of the 
wind became high enough, the branch broke and the strain was released. Perhaps 
there was a limit to how many hours a student with significant family 
responsibilities could study. If more hours than that were required they simply 
could not put in those hours. 



The accommodation to a limit in the number of houn available for study might 
have been accompliated by nductlon in the number of units in which the oudent 
enrolled. This pcssibility was investigated by calculating the mean of the family 
lestNmsiMlity response for each of the categories that described the number of units 
hi which the respondent was currently ei. dolled. The analysis was based on the 
responses of those who bad taken more than 15 unlu at tbe College. There were 
potentially 497 respondents in this categoiy. In aU 494 stodoits respmided to the 
item relsted to family respondbility. These results were placed in the Figure 24. As 
suspected, while the affect of family responsibilities increased slightly as tbe 
number of units in which the student was enrolled increased up to 11 units, it fell off 
dramatically for higher unit loads. This suggested that students with fsmily 
obligations that interfered with their school woik tended to keep their course loads 
under twelve units. 
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Figure 24 



Mean Score for the Interference With School Work by 
Family Responsibilities vs. tbe Number of Units 
in which the Student was Enrolled 
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Time on rampua 

Tbe furvey pvticipants were uked to indicate the number of hoore a week 
they usually ipent on campus, but not to include the time spent attending classes. 

About bow many boars ■ week do jou Bsoally 
ipend on the college campus, not gannttny tim* 

■tiBBdipg duml 

Their response choices were: 'None"» "1 to 3 hours", "4 to 6 houn", " 7 to 9 hours", "10 
to 12 hmirs", and "more than 12 hours." A total of 982 students respooded to this 
questionnaife Item. Nearly thirty percent of the sample indicated tbey spent no time 
on campus mher than that while attending clssses. Almost fifly percent of the 
sample ^ent between 1 and 3 hours each week on csmpus other than the time spent 
in class. Slightly less than (me quarter of the sample spent 4 oar more hours on 
csmpus each week above what they tpeat in class. The actual distribution of 
refuses to this question was placed in Figure 25. 




Figure 25 

Distribution of Hours Spent on Campus when Not in Class 

N=982 

The distribution of hours spent on campus other than those in class was 
considered as a function of when the students took their classes. It was found that, 
while twenty-eight percent of "day only" students and twenty-one percent of "some 
day and some evening" students indicated that they spent no other time than class 
time on campus, forty-two percent of "evening only" students indicated that they 
spent no extra time on campus. In fact eighty-seven percent of "evening only" 
students indicated that they spent three or fewer extra hours on campus per week. 
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By comparison, Uucc-quaiten of the "dty only* itudents and levmty percent of the 
"some day and some evening" ^deots indicated that tlwy ipcBt ibiee or fewer extra 
l»yrs CO campus per wedc. The emoplt^ie distribution of the extra hours spvai <m 
campus per weeic by survey le^KMidents versus when they look their cla»es was 
placed in Figure 26. 
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Figure 26 

Comparison of Extra Hours Spent on Campus and When 
Respondent Scheduled Classes 
N«977 




If one assumed that stmt of tte extra time ^aii on cmpua was due to the need 
to wait for classes to bei^n, it was leasonable to conjectiue that the moic units a 
student toolc then the moie extra iNmrs that student would be on campus. An analysis 
of the students who look classes only in tlw day or during both day and evening 
revealed that forty-three percent of those laidng fewer than 6 uniu repotted that 
they spent no extra time on campus while only sixteen percent of those taking more 
than IS units spent no extra time on campus. The distribulion of extn time tpcni on 
campus as a fiuKtion of the number of units in which the r^poadent was currently 
ouoUed for students who were either day only or both day and evening students was 
placed in Figure 27. Itae results nppoit the conclusion that students with 12 or 
more units ^ent more nonclass time on campus than did ttudnits with fewer units. 
Fiifther the number of nonclass houn on campus decrea^ as the number of units 
in which the student was enrolled decreased. 
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1 or More 4 or More 7 or More 10 or More More than 12 
Nonclass Hours Spent On Campus 

Figure 27 

Nonclass Hours Spent on Campus versus the Number of 
Units Taken this Term for Day Only 
and Day/Evening Students 
N = 727 
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Tbe BiDoimt of time ■ •tudeot woikcd for pay was also dioa^ to affect how 
much extra time thai smdeat wovM have to Hay on campus when not in class. A 
compaiisoB was maite between ibe extra hours on campus and the hoan worked for 
pay for day only aiMl day/evening students who weie taking 12 or more units. While 
the proportion of studenu who indicated that they ^pent no extra time on campus 
increase^: with the number of bouti worked for pqr, the affect was mixed those 
who did spend extra time on campus. The distritation of extra hours spent cm campus 
versus the hours woriwd for day only and day/evening etuftenu who were taking 12 
or more units was graphed tad placed in Figure 28. It appeared that those who 
worked 1 to 20 tours per week had a slightly greater tendercy to suy <m campus 
when not in class than did those without jobs. Of course, those who worked 21 or 
more hours were the least likely to spend extra time on campus. 
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1 or More 4 or More 7 or More 10 or More More than 12 
Nonclass Hours Spent On Campus 

Figure 28 

Distribution of Extra Hours Spent on Campus versus the Hours 
Worked for Day Only and Day/Evening Students 
who were Taking 12 or More Units 



Tlteffe appeared to be no significant age factor in the number of extra hours 
that stB^ts ^eat on campus. Students of ages 23 and above were less likely than 
youngo* stodents to indictte that ttey qMot no extra time on campus. Hie gioi^> of 
students sged 23 to 39 tend^ to tpemi waon time <m cam|»» nHkni not in dass than 
did either students who were younger or older. The distribution of extra hours spent 
on campus for those with day only or day/evening classes and enrolled in 12 or more 
units was grqdml verms age and placed in the Figure 29. 




1 or More 4 or More 7 or Mor.. 10 or More More than 12 
Nonclass Hours Spent On Campus 

Figure 29 

Distribution of Extra Hours Spent on Campus for Thosi: with 
Day Only or Day/Evening Qasses and Enrolled in 12 or 
Mors Units Categorized by Age 
N = 459 



There appeared to be no sex dependence in the number of estra hours that 
students spent im campus. The pn^Mition of female students and male students who 
spent extiB time on Campus was calculated and found to be ess»tially equal. The 
results of these calculations was plaMd in Figure 30. 
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1 or More 4 or More 7 or More 10 or More More than 12 
Nonclass Hours Spent On Campus 

Figure 30 

Distribution of Extra Hours Spent on Campus for those with 
Day Only or Day /Evening Qasses and Enrolled in 12 or 
More Units Categorized by Sex 
N = 459 




Qiapter 8 
BACXOROUND. WORK. FAMILY 



Ib tlUs poftioo of the questlonoaire the itudent wu uked to provide 
demographic and backgroimd Infonnation that wai important in the aaalysis of the 
suivey leqKmies as a whole. Age. aex. and racial or Mimic identification weie the 
primaiy demographic information provided by the survey participant in this 
section. Other important questions concerned English as the mjwndent's native 
language, whether the student worked cm a job for pay while school was in session, 
the number of hours worked, and the extern to which work or family responsibilities 
interfered with the student's school work. 

Age DIsiributiflB 

Participants were asked to place themselves into one of the following six age 
categories: 18-19 or younger. 20-22; 23-27; 28-39; 40-3S; and over 55, The age 
distribution of the sample as a whole was determined and placed in graphical form in 
Figure 31. 




Figure 31 

Age Distrib;.uion 
N=983 

It was of interest to compare the age distribution of those who were nev to the 
institution at the time of the sun^y. those who were not new, and those who had 
taicen more than 15 units at Sa'JdIeback College. This latter portion of the sample was 



included bectuse mtny of the latly^ of other ^neitloiuiiiie eleiBe&U previously 
described in this report were based os this group. The disdlbuiion of iges for each 
of these groups was calculated and |daced In Figure 32. 
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Age of Student 
Figure 32 

Age Distribution of New Students. Students Not New to 
Saddlebaclc, and Students who had Taken More 
than 15 Units at SaddlebaclE College 

The group of new students "^as dominated by students in the youngest age 
group (19 and less). The dominate age csuegoiy for the group of not new students was 
the 20 to 22 age band. After this group of not new students was further limited to 
those who had taken more than 15 units at Saddleback College, the 20 to 22 age 
category remained dominate and represented over a third of the sample. The 
youngest age group emerged as the second most frequent with twenty-two percent of 
the sample. StudiAts in their late twenties or thirty-something represented the next 
largest group with eighteen percent of the sample, followed by those in their 
midtwenties with fourteen percent of the sample. Hie two smallest age groups werc 
those of students in their forties and early fifties with seven percent of the sample 
and those students greater that 55 years of age who constituted two percent of the 
sample of students who had taken more that 15 units at the College. 

The age characteristics of the CCSEQ sample were compared with those of the 
College as a whole. This '^.omparison could not be made exactly because the age 
categories used Ip the questionnaire were different thar. those used In reports issued 



bl 



hy the Office of Research for the Saddleback ConuBimity College Dinrict. Is Figure 33 
was placed the eoiolliBciit at Saddlehaclc College by age for the Fall, 1991 term as of 
first ceasss. The total eBioltineiit that tern was 23,71 S asd age informatioo was 
available for 23,586 of these students. 




Figure 33 

Saddleback College Fall, 1991 
Enrollment by Age 
N=23,586 

The most striking feature of the cnmparison between the CCSEQ sample age 
characteristics and the population of Saddleb^k College as a whole was the 
dominance in the Saddleback College population of the older age groups, etpectally 
those over SO. One likely source of this difference was tl^ fact that no courses from 
the Emeritus Institute were included in the CCSEQ sample (see Appendix I). 

DisiiibmiQB 

Survey participants were asked to place themselves into one of two sex 
categories: female or male. Females accounted for two-thirds of the i^tire sample of 
983 respondents as well as those respondents who were new to the College at the time 
of the survey and these who were not new. Of the 497 respondents who had taken 
more than 15 units at the College, sixty-two percent were female. This latter figure 
was essentially the ^ame for the College as a whole where 61.7 percent of the 23.S80 
registered students whose sex was known for the Fall, I99I term were female. 

The age distribution categorized by sex for the entire CCSEQ sample was 
calculated and placed in Figure 34. 
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Figure 34 

Distnbuiion of Age of the CCIEQ Rcspundcnu Ciaegoriz'sd by Scr. 

Il was sppiueut th&l a higher proporticn of males enrolle.'^ at U.e relatively 
young ages. Tit Tac: nearly seventy perccat of ail males were 21 years of age or less. 
The gmur oi fouiaks »n this age lrack«!C accounted for otily forty- !!vc pcrctnt ol the 
female populaiion. Fuiiy s quarter of the females were in iheiT laf-, tv»,cnties a»»1 
tbi^'CK while oaly eleven perctui of the males were in this same age groLio. 

SKm} or h^hf.ic Identitlcatiofl 

Wha» lj yosur rf»clal cr ithnle identificfiflon? 

The sur\\:y oarticipanis were arked to specify their racial t^r ethnic 
lUi^ntificatioa by jjc^eciing one of ihc following caiegones: American Indian; Asian 
or Pacific Islande:: Black, African American; Hispanic. Latitso; White; or Other. 
Along with the "Other" rtjponse. the stutkct w£s directed to write-in what that racial 
.jr njhnic idcutification was. No Tty^n of llissc writc-is responses was retumc^J to 
the College with the other ques^tionnaire responsies. 'The distribution of these racial 
01 ethnic idetlitioatioas was placed in TabU 20. In all. clght«ser» respondents failed to 
indicate an ethnic classification. These wen; assumed to be White and were iniudcd 
iz the coQiiJs s^homk in Table 20 with that idenJfication. Because no data was 
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received cooc^niiDg the "Other" reqwnse. a follow-up conversation was held with a 
group of students who had completed the questionnaire concerning this it«n. They 
sug^sted that possible "Other" responses were: Southeast Asian, Middle Baatem, 
Peisian, Ard>ian. Because the Saddleback Ccanmunity College District had not issued a 
demographic r^rt that included a s^aration of the various ethnic minorities, it 
was not possible to check the categories observed in the CCSEQ sample. However the 
proportions of White students in each of the sam^ groups (as shown in Table 20) 
were fairly consistent with the Oollege population dau as a whole. For the entire 
College, with a populaticm for Fall. 1991 of 23.586 students. 80J percent were White. 
16.4 percent were non<White. and the remaining three percent gave no indication of 
their ethnicity. 

Table 20 



Distribution of Racial or Ethnic Identifications for Survey 

Respondents 



Sample 


American 
Indian 


Asian or 
Pacific 
Islander 


Black. 
African- 
American 


Hispanic, 
Latino 


White 


Other 


Entire Sample 
(N»983) 


1% 


7% 


2% 


8% 


80% 


2% 


New Students (Nb285) 


1% 


5% 


2% 


7% 


83% 


2% 


Students Not New 
(N = 698) 


1% 


8% 


1% 


9% 


79% 


2% 


Students who have 
taken more than 15 
units (N=497) 


1% 


7% 


1% 


8% 


79% 


3% 



Native Lanpuape 
Is English your native language? 

Survey paitjcipaRtvS were a&ked to indicate whether or not English was their 
nat've language. Four respondents from the entire sample of 983 had not completed 
this question and were presumed to be native English speakers for analysis purposes. 
The proportion of native English speakers in each of the sample groups was 
calculated nnd placed in I'abie 21. While each of the various categories had 
essentially the same proponion of native English speakers, approximately eighty- 
ei.^bi percent; the group of t^udcnts who had taken more than 15 units at Saddleback 
CcMegc had, at ninety percent, the highest proportion of native English speakers. 
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Table 21 



DistributifNi of Native EogUsb Speakers in Several Sample Subgroups 





Is English 


your native Inngnage? 


Sample 


Yes 


NO 


Entire Sample (Nb983) 


88% 


12% 


New Students (Nb285) 


87% 


13% 


Students Not New (N » 698) 


89% 


11% 


Students who have taken 
more than 15 units (Ns497) 


90% 


10% 



Hours Worked for Pav while CoHero was in Session 

Students were asked to indicate the extent to which they worked at a job for 
pay while going to school. 

Daring the time college is in eessiont about how 
many honrs a weelt do you usually spend working 
on a Job for pay? 

The survey participants had the following response options for this question: none, 1 
don't have a job; MO hours; 11-20 hours; 21-30 hours; 31-40 hours; more than 40 
hours. For the sample as a whole and several mbgroups the proportion of responses 
that fell into each of these response categories was calculated and placed in Figure 
35. Oenerally« at least seventy-five percent of each sample group worked for pay at 
least one hour each wc^k. Hie group composed of not new indents who had taken 
more than 15 units at Saddleback College had the highest proportion of working 
participants at eighty-three percent. For all groups, except that o^ the students new 
to the college at the time of the survey, approximately sixty pereent of Ute sample 
worked for pay more than 20 hours weekly. Nearly forty-nine percent of the new 
students also worked for pay more than 20 hours weekly. 

To allow a determination of any sex based difference in hours worked for pay 
while college was in session, the distribution of hours woriced for each of the groups 
described in Figure 35 was categorized by the sex of the respondent. The resulting 
proportions were placed in Figures 36, 37, 3&, and 39. 
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Figure 35 

Hours Worked Weekly while Attending College displayed as 
a Percent of the Sample and shown for Several Sample 

Configurations 




Figure 36 

Hours Worked Weekly vs. Sex of Respoodents for the Entire Sample 
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Figure 37 

Hours Worked Weekly vs. Sex of Respondents for those 
Studeuis Not New to Saddleback College 
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None MO 11-20 21-30 31-40 Over 40 
Hours Worked Weekly 

Figure 38 



Hours Worked Weekly vs. Sex of Respondents for those 
Students New to Saddleback College 
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Figure 39 

Hours Worked Weekly vs. Sex of Respondents for those Students 
who were Not New to the College and had Taken 
More than 15 Units 



While there were slight variations hetween the two sex groups over the 
various categories of specific numher of hours worfcedt none of these differences 
appeared significant. For all categories, the male respondents tended to have a 
higher proportion working for pay over 40 hours each week. For the students new to 
the Cbllege, a higher proponion of males did not have a job. Nearly fifty-five 
percent of the new females work over 20 hours each week, while less than thiny- 
eight percent of the new males were so employed. 

Affect of Inh on rollege Work 

Students were asked to indicate the extent to which their job affected their 
college work. 

If you have a Job, how does it affect your college work? 

The available response options were: I don't have a job, my job does not interfere 
with my school work, my job takes sot:* time from my school woik, my job takes a lot 
of time from my school work. Because tii«i questionnaire was given in the second 
week of classes, it was felt that responses of new students were not reliable since 
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study baHts for U^r college experience at Saddleback College liad moat probably not 
been establisbed. The analysis of this questiomiairB item was thus baieJ on the 
resprases of the those 407 atitdenta who wen not new to the Ccdiege, had taken more 
than 15 units at Saddleback, and who weie employed while attending school. Their 
responses were likely based on past experience with that work load and unit load. As 
a groupt fifty-four percent found that their job took some time ftom their school 
work. Thirty percoit Iraad that it took no time bom their school work, and tixteen 
percent Uh that it uxk a lot of time from their school work. The distribution of these 
responses was placed in Figure 40. 




Figure 40 

Student Perception of the Affect of Work on their School 
Work for Employed Students who had Taken More 
than IS Units at Saddleback College 
N»407 

Family Respnnsih ities 

Students were asked to indicttte the extent to which family responsibilities 
interfered with their school work. 

If you have family responsibilities, how does this 
affect your college work? 

The available response options were: I don't have family responsibilities, those 
responsibilities do not interfere witL my school work, ihose responsibilities take 
some time from my school work, those responsibilities take a lot of time from my 
school woik. Because the questionnaire was given in the second week of classes, ii 
was felt that responses of new students were not reliable since study habits for their 



college experience at SidiUeback College hvd most probably not been eatablished. 
Tbe anatyus of iMf questionnains item was thns ba&.'d oo the le^Kmsea of the those 
atndents i4io were not new to the OoUege and had takra aioie Ihm 15 tioits at 
Sa^ebacL (X the poadble 497 itudema in thif gioi9. 494 leapcaided to this 
questioBoaiie item. Neaily a quarter (tweoty-thiee peiceat) of this group repotted 
that they had no family lespoasibilities. Of those 379 students viko had fiunily 
re^onsibilities over half (fifty-one percent) felt that those responsibilities did not 
interfere with their school work. However, thirty-seven percent felt these 
responsibilities Imerfered some with their school woifc while twelve percent felt 
there was a Ua of interference. The distribution of responses for those 9Ato hid 
family responsibilities was converted to graphical form and placed in Figure 41. 




Figure 41 

Student Perception of the Frequency of Interference of Family 
Responsibilities with their School Work for Students 
with Family Responsibilities who had Taken 
More than 15 Units at Saddleback College 
N=379 



As .ir i'iicn >n expose relationships between the existence of family 
responsibilities and me age and sex of the respondent, tbe distribution of those in tbe 
entire sample who reported having family responsibilities was calculated and 
categorized by the sex and «ge of the respondent. Tfaiii distribution was placed in 
Figure 42. 
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Figure 42 



DistributioL of Respondents with Family 
Responsibilities Categorized by Age 
and Sex (N for each category was 
shown on the column in 
the Figure) 



While the existence of family responsibilities was increasing likely as the age 
of the respondent increased, the proportion of students with this responsibility took 
a slight and temporary dip for the 23 to 27 year age group. A higher proportion of 
female students at each age group had family responsibilit'.es than did male students 
except in the small above 55 years of agr category where ali 7 men claimed such a 
responsibility. Except for males in the 23 to 27 year age group, two-thirds of each age 
group, whether male or female, had family responsibilities. Over all age groups, 
seventy-eight percent of the 651 female resiN)ndents reported the existence of family 
responsibilities while sixty-eight percent of the 332 male respondents reported 
similar responsibilities. 

A majority of the respondents in the entire sample (N8983) reported having 
both family responsibilities and work responsibilities. Specifically 579 ( fitty-nine 
percent) reported having both such responsibilities. While sixty-one percent of the 
6j1 females in the sample reporteri having boih such responsibilities, fifty-four 
percent of the 332 males in the sample similarly had both responsibilities. The 
distribution of respondents who reportedly bad both work and family responsibilities 
was categorized by both age and sex and phced in Figure 43. 
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Figure 43 

Distribution of Respondents with Botb Family and Work 
Responsibilities Categorized by Age and Sex 
(N for each categoiy was shown 
on the column in the Figure) 
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Chapter 9 

SlKXSSnONS FOR IMFHOVEMENT THE OOMMUNTTY 
OOU^Cffi STUDENT EXPEWENCESQUESTIiWNAIRE 



During the inalysis of the responses to the College Studmt Experiences 
Questionnaiie at Saddleback College there were a few instances were it was lilcely that 
the nuvey panicipant did not ondentand the content of the question. There were 
also instants where the question itself was not appropriate fbr the purpose of the 
survey. A discusdon of these items was placed in this chapter and grouped by the 
section of the questionnaire from which the question came 

College Environment 

How many of the college coniLielors* advisors* and 
department secretaries yon have had contact with 
would you describe as helpful, considerate* 
knowledgeable? 

This question did not seem appropriate for a csnununity college student. It 
appeared to rrfiect the university origin of this questionnaire where significant 
academic onit^ were divided into deparunents (e.g. English, History, Mathematics, 
Electrical Engineering, etc.) and where students usually interfaced with a 
department secretary to gain access to the department chair or the department 
faculty. At the university the student was often assigned as an advisee to a faculty 
member with whom she may have had no other contact There may have also been n 
counselor who woriced directly with students in large disciplines such as Business. 
This description did not reflect the academic organization at Saddlebaclc College 
where the signiflcant academic units were composite Divisions (such as, 
"Mathematic, Science, and Engineering" or "Fine Aits"), where the faculty were most 
often directly accessible to the students, and where there were no advisor/advisee 
relationships. Counselors stood apart in a separate division and uipportei' alt 
disciplines, all student academic goals, and all student career objectives. The student': 
interfaced with a wide variety of staff in the Student Services component of the 
College rather than with a single department secretary. 

It h recommended that this question be deleted or at least rewritten to reflect 
the realities of community t Ilsge organization. As it stands there was little 
confldence in the validity of the responses to this questionnaire item, bvcausc it was 
not clear upon which particular aspect of the question (e.g. counselors, various 
classifled staff, the lack of faci'Uy advisors) the student focused his response. 



College Activities 

Faculiy; 

Discussed commen s an instructor made on a test 
or paper you wrote. 

This was the only statement in the faculty section that did not include Sijcciflc 
reference to conducting the activity sdlh. an instructor. The question die* not make 




clear with whom the ttudent was to have htd this iiscussion. It was therefore not 
icnowa v^iether or imm a student would reqNMid pt^itively to this tutement if she had 
disc*«5sed an instiuctor*s commeots with another ^udent rather than the instructor. 
It was Ibeiefore not possible to infer the existence .^f a discussioa between a student 
and at', instnictor from the response to this question. Insertion of the the phrase 
"with the instnictor" would increase the validity of the qnetticsi. 

Athletic Activiiies; 

Attended an athletic event on the campos. 

The number of students in the Saddleback College survey who responded 
"Often" or "Veiy Often" to this item v'&« just over eleven percent of the sample and 
had a count of 55. It was possible that t\ portion of this group was actually 
participating in the athletic event and this participation was the key to 
understaiding the reason for their frequency of attendance. This item would be 
more ;iaieful if it could dibtinguish between mere attendance and actual participstion. 

Colleye Courses 
Are yon working for a diploma or certificate? 

This question was possibly veiy misleading for students at Saddleback College 
because the word "diploma" was generally used to refer to an Associates degree. 
Although this question sought information about the respondent's interest in 
certification in & vocational program, it was likely u> pull a significant number of 
positive responses from students who actually sought an Associates degree and who 
thought of a diploma as the "ccitificate" one was presented in acknowledgement of 
the completion of the degree program. Removal of the word "diploma" would likely 
improve the validity of this question at Saddleback College. 

If you are enrolled in a vocational program 
which of the following categories best describes 
your occupational/technical program? (MARK 
ONE): 

This question appeared to confuse some students. They had already been asked 
if they were cuneniiy enrolled in an occupational Ar o c at i nn a I program and then 
later asked to categorize their occuoational /te c h n i c al program. Nearly five percent 
of the sample evidently fell that though they were :n a vocational program it was not 
also a technical program and responded to the above question with the indication 
that they were not in such a program. There was no apparent reason for the change 
in descri:^tion from "vocational" to "techn'cal." It is recommended that the word 
"technical" not be used in the overall description of these programs. 

Coltepe Program 

Up to now, what !tave most of your grades been at 
this college? 

A A-,B+ B B-,r^ C,C- 

lower than C- No grades. This Is my first term. 



Ahbough Saddleback College did not awaid gtid^ with a or - attacbed, forty- 
three peicent of the respondfsis teleeted the aeeoad and fourth lesponse categories. 
Both of tlwae categories required the -f/- oesignatioD. It aecaied leaaoiuble to 
co^lecture that the le^ositeats had sot indicated the grade they had received most 
oftea aor had they apeculated oa the relative Mrength or -) of thdr gnules. 
Rather, it aeemed more likely tliat the atudeuts were reapondiiig with what they 
pereeived to be their amagfi. grule. For example, if a atudeat had received ^ A 
grades and seven C grades, the technically correct answer to the <|oeiiion above was 
C>C-; but it was veiy likely that the student would instead reqwrnd with the avenge 
gi^: B. Whether or not this conjecture was valid is not really of concern in the 
use of this questionnaire. This question should be reworded so thtt that is no 
uncertainty about how the student is expected to responded (grade counts or grade 
average). 

About bow many boors • week do you usually 
spend en the college campus, not caBOtiag iim 
antndiw? cUsssa? 

none 1 to 3 hours 4 to 6 hours 7 to 9 hours 
10 to 12 hours more than 12 hours 

There was uncertainty about how a student was expected to respond if they felt 
their extra hours on campus fell in between the li^ed categories. Was someone who 
felt they spent an extra 6.5 hours on campus expected to answer 6 hours because 
they were not on campus long enough to reach the next category or was the student 
expected to round the time off to 7 hours and check that box. This uncertainty 
reduced the validity of this question. The opticms should be given in a form that does 
not nave these one hour gaps between categories. 

Backyround. Work. Famtly 

Age 

18 - 19 or younger 20-22 23-27 28-39 

40*55 Over 55 

These age categories appeared to be directed m the traditional university 
categories ot lower division, upper division, graduate school plus some extra 
categories thrown in to catch the rest of the college population. The information 
provided by this question would be much more useful, for analysis purposes, if more 
categories were included. Further, it would be helpful if the various class widths 
were somewhat equal. An example of possible 9gc categoies is the following: <20, 20- 
24,25-29,30-34,35-39,40-44,45-49.50-54,55-59,60-64,65 and over. 

What Is your racial or ethnic identification? 

American Indian Asian or Pacific Islander Black, 

African- American Hispanic, Latino White 

Other: What? 



No report on these write-in responses was returned to the College with the 
other questionnaire responses. Hiis data should be pan of the information returned 
to the College for analysis rather than kept by the test publisher. 
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APPENDIX I 



STUDENTS SLHJIB) ICRTHE CJSBQ SURVEY 
Sample Sftlftrtlnn and Survey Pracednre 

A umple of cooveiiieoce wu ebosoi for this nivey gnierally from those 
stmlaits cnioUed in counes on the SaddlcbKk College eampw that regularly met 
TbHHiay and Thursdays fiom 9:0G to 10:30 am or oa Ttoesd^ or l^uisday evcaiiiig from 
7:00 to 10:00 pjn. (te occasion classes meeting other Bights aiul in the afternoons or 
im other diys wcm also sdected. The instriKtors of those cittses selected were sent a 
pscket of ^DestioanaiTBS anflicioit to meet the official class enrollment at that time 
and a cover letter explaining the mechanics of the questionnaire and the importance 
of the survey effoit. These qoestionnairBS were then given to the students by their 
instructor during the second week of classra of the Fall, 1991 tenn (generally* 
Si^^ber 3 or Septonber S. 1991) and allowed class time to complete them. The 
in^ctor collected the questionnaires and returned them to the survey coordinator 
who boxed them up snd shipped them on September 6, 1991 for processing to the 
Center for the Study of Ev8]uation(the Center). 

A total of 1250 questimmaires were sent out to 36 different instructors. 
Cbmpleted surveys were returned by 31 of these instructors. In all 66 questionnaires 
were returned unused due to absences of students on the dsy the survey t«iok place. 
The number of questionnaires !lo» to the instructors who did not have their students 
participate in the survey was 133. Consequently. 1051 questionnaires were mailed to 
the Center for processing. Of this group the Center could process 1033. The results of 
these questionnaires were placed on a computer disk in a format impropriate for 
analysis using SPSS (Statistical Package for the Social Sciences-a statistical data 
analysis computer application) on a Macintosh computer and returned to Saddleback 
College. 

The 36 classes selected for th>s study were grouped by administrative division 
at Saddleback Cbllege and displayed in Table I-l. A "Yes** in the left maigin of the 
table was used to indicate that questionnaires were returned from that class. 
Consequently a "No" in the left margin was used to indicate that quesUconaires were 
not received from this class. 

Sample Filtering Process 

Although the responses from 1033 questionnaires were returned to Sadlleback 
College for analysis, several of these questionnaires had incomplete responses in the 
"background, work, family" section of the survey instrument. Because a meaningful 
analysis of the questionnaire results often required some background information 
on the respondent (i.e. age. sex, number of hours employed for pay while in school, 
number of units taken by the student at Saddleback College, etc.). it was decided to 
remove from the sample fifty questionnaires in which responses were not provided 
to certain key questionnaire elements. Speciitcally, fourteen respondents did not 
indicate their age range and were eliminated. Aa additional si\ were retired because 
their sex was unknown. One other did not indicated how many hours, if any, were 
worked while college was in s^ioo. Of those still in the sample, five did not list how 
many units they were taking this tenn and thirteen others did not indicate the 
number of units they had taken at Saddleback College. Of the 994 responses still in 
the sample at this point of the filtering process, eleven did not give an estimate of 
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Table M 

Courses Selected for tlie CCSEQ Sample Separated into Administrative 

Divisions at Saddleback College 



Retnrncd? 



^Uf^Jjtj^ 



Course Number 



Business Science 

Yes Introduction to Legal Researcb 

No ManagemMit Skills for Women 

Yes Microcomputer Applications: Word Processing 

Yes Real Estate Principles 

romuMtling Services and Special Proyfams 

Yes Career and Vocational Exploration 

Yes Career and Vocational Exploration 

Yes Educational and Vocational Planning 

Yes Educational and Vocational Planning 

Yes Educational and Vocational Planning 



Legal Studies 226 
Business 1S9 
Computer Information 

Managonent 214A 
Real E^ate 170 



Applied Psycbology 160 

Affiled Psychology 160 

Applied Psycbology 140 

Applied Psycbology 140 

Applied Psycbology 140 



Fine Arts and roniTHunications 
Yes Radio Station Operations 

Yes Survey of Ait Histoiy: Ancient Worlds to Gothic 

Health Sciences and Human Services 

Yes Nursing (exact title could not be determined) 

Yes Nursing (exact title could not be detennined) 

Yes Nursing (exact title could not be determined) 

No Nursing (exact title could not be determined) 

Learning Resources (Cgursc via Media) 
None 



Communications 

113 
Alt 25 



Arts 



Number is not known 

Number is not known 

Number is noi known 

Number is not known 



Liberal Arts 

Yes Advanced Grsu mar Review II 

Yes Introduction to Elementary French 

Yes Introduction to Literature 

Yes Newspaper Publication 

No Principles of Composition I 

No Reading Skills fcr College 

Yes Speed Reading and Comprehcns'on Training 



Engli^ as a Second 

Language 295 
French lA 
English 25 
Journalism 120 
English lA 
English 220 
English 180 
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Table I-l (cooUnued) 

Coones Selected for tlie CCSEQ Sample Ccpamed into Administntive 

Divisions at Saddleback College 



Mathematics. Science, and Engineering 
No Introduction to Oceanography 
Yes Introduction to Statistics 
Yes Pre-Algebra Mathematics 

WiyBiral Bdiicatioii and Athletics 

Yes Healtii Education 

Yes Yoga 

SneiftI and Behavioral Sciences 

Yes Developmental Psycbology-Cbildhood and 

Adolescence 

Yes Identity Female 

Yes Introduction of Sociology 

Yes Introduction to Women's Studies 

Yes Micro Economic Principles 

Yes Women and Careers 

Yes Women in United States History 

Technoloyy and Applied Science 
Yes History of Furnishings I 
Yes Fundamentals of Nutrition 

Continuiny F^ucatinn mmeritiis Institute. Community 

Education) 
None 



their grades at Saddleback College. These students were also removed because only by 
refeivnce to the response to this questionnaire item was it possible to identify 
students new to Saddleback College. This was considered very important because the 
survey was given during the second week of school and new students would have had 
a very limited exposure to the College. While the responses of new students were of 
interest and very important* not separating them from the continuing student group 
would not make possible an accurate appraisal of student experiences at the College. 
In all fifty questionnaires were pulled from those processed by the Center and the 
analysis in this report was based on a sample of size 983. 



rnncems with the Sample 

Because the classes selected for the sample met on different days and at 
different times it was possible that a student was selected for Uie sample more than 
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Marine Science 20 
Matiieaatics 10 
MaUiematics 351 



Healtii 1 

Physical Education 28 



Psychology 7 

Women's Studies 100 
Sociology 1 
Women's Studies 10 
Economics 1 
Women's Studies 120 
History 21 



Interior Design 140 
Foods and Nutrition SO 



once ami thtt multiple questionnaires could have been submitted by the same 
student. 

A nndom selection process (i.e. one in which eveiy CoU^e dass in the 
populaiifm had the same chance 9i being selected) does not ai^ear to have been used 
to choose tl» clasMa for the aample. Rather, the selection appeared to have been 
band on ccmvimiei^ and tfie iw«d to com|dete the survey in a insiy short ammmt of 
time. TUs selection ^ocess, however, created some bias In the sample and therefore 
limited the validity of tkc analysis based the q u e st ion n aire respo ns es. Ttese 
limitations were noted in the body of the report appn^riate. Some of these 

biases are pointed out here as a means of promoting a carefol sample selection in 
future Bpplicatioos of the CCSEQ survey. 

The set of couises cm which the survey was bssed were lifted in Table M and 
appeared to have invited the possibility of s sex bias. Many of the courses selected 
traditionally had mrollments with a high proportion of females: Nursing, Interior 
Design. Foods and Nutrition, Wmnen's Studies, Legal Assisting, Managoiwnt Skills for 
Women. In fact, of the eight courses identified with the Women's Studies Program on 
page 95 of the Fall, 1991 Schedule of G asses, five had a class section receive a 
questionnaire packet. 

Five career and educational planning courses were included in jhe sample. In 
no other lUvision were two sections of the same class included. It was possible that 
this concentration of counseling classes distorted the overall frequency of student 
responses concerned with their contact with a counselor. It was not known if their 
responses to questionnaire items concerning their contact with a counselor were 
based on experiences in these classes or as members of the general student 
population. 

Relatively few course of a geiwral education nature were included in the 
sample: An 25, English 25. French lA, Marine Science 20, Mathematics 10, Economics 
1, Sociology 1, Psychology 7, English lA, English 220, English 180. Of this small 
group, responses were not received from Marine Science 20, English lA, and English 
220/ Further the vocational programs represented in the sample tended to invite a 
sex bias, as noted above, and possibly was the determining factor in the particular 
vocational programs in whicli students indicated participation as noted earlier in the 
report. 

Because of the size and expense of the CC^EQ, everything possible should be 
done to insure that the results are based on the responses from a group of students 
representative cf the College population. While requiring careful planning and 
execution, random samples serve this need and greatly enhance the validity and, 
therefore, usefulness of the survey effort. 
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APTCNDIX 0 
ESTIMATC OF GAINS 

Survey participants were asked to described tbe extent to which they had 
gained or made progress in a multitude of areas in their esperience at Saddleback 
College. The levels of gain or progress from which the students chose were the 
follofidng: "Very Uttle\ "Some", "Quite a Bit", and "Very Much." To insure that the 
students on whose responses the analysis was based had sufficient time on campus to 
have had a possibility of the experiences described in the questions, it was felt 
appropriated to limit the sample to those who were not new and had taken more than 
IS units at Saddleback College. The areas of experience about which information was 
sought were listed in Table IM along with the distribution of responses. No one 
responded "Very Little" to all of these items. Six responded "Quite a Bit" to all and 2 
gave "Very Much" as the response to all items. 

Tbe sum of the percent who responded "Quite a Bit" and "Very Much" was 
calculated for each of the student responses in this section of the questionnaire. Tbe 
various areas of estimated gains were then placed in Table 11-2 in decreasing order of 
this sum. 




Table IM 



Estimate of Gains by Student while at Saddleback College Listed 
in the Order the Items Appeared in the Qnestionnaiie 



I have gained or mute |»Dgress in: 


Very 
Little 


Some 


Quite 1 
Bit 


Very 
Much 


Total 


Acqoiring knowledge and skills 
ai^c^le to a ^jccific job or type of 
work. 


98 


175 


133 


82 


488 


Percent of Total Resoonses 


20.08 


35.86 


27.25 


16.8 


Gaining information about career 
oooortnnities. 


106 


1^ 


129 


62 


487 


Pncem of Total RestKmses 


21.77 


39.01 


26.49 


12.73 


Develoohis clearer career soals. 


93 


153 


134 


108 


488 


Percent of Total Resoonses 


19.06 


31.35 


27.46 


22.13 


Becoming acquainted with different 
fields of knowledse. 


40 


180 


168 


98 


486 


Percent of Total Resoonses 


8.23 


37.04 


34.57 


20.16 


Developing an understanding and 
eniovment of art. music, and theater. 


165 


165 


94 


62 


486 


Rercent of Total Resoonses 


33095 


33.95 


19.34 


12.76 


Developing an understanding and 
enjoyment of literature (novels, 
stories, essays. iKWtry. etc.). 


146 


173 


lit 

112 




4»0 


Percent of Total Resoonses 


30.34 


35.6 


23.05 


11.32 


Writins clearlv and effectively. 


74 


169 


164 


79 


486 


Percent of Total Resoonses 


15.23 


34,77 


A A mm M 

33.74 


16.26 


Presenting ideas and information 
effectively in speakins to othere. 


93 


180 


137 


73 


483 


I^rcent of Total Resoonses 


19.25 


37.27 


28.36 


m M ^ m 

15.11 


Acquiring the ability to use 
computers. 


233 


115 


86 


50 


484 


Percent of Total Responses 


48.14 


23.76 


• 0m 0mfm 

n.n 


10.33 


Becoming aware of different 
philosophies, cultures, and ways of 
life. 


82 


192 


140 


72 


486 


Percent of Total Responses 


lD*o / 


lO CI 


45.01 




Becoming clearer about my own 
values and ethical standards. 


68 


148 


182 


84 


482 


Percent of Total Responses 


14.11 


30.71 


37.76 


17.43 


Understanding myself - my abilities 
and interests. 


44 


125 


190 


125 


484 


Percent of Total Responses 


9.06 


25.83 


39,26 


25.83 


Understanding mathematical 
concepts such as probabUities, 
oropoittons. etc. 


176 


159 


109 


41 


485 


Percent of Total Responses 


36.29 


32.78 


22.47 


8.454 
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Table IM (coaUnued) 



EiUmaie of Oains by Stntot while it S addleb ack College lifted 
in the Order the Items Appeiied in the Que^onnaire 



I have fained or made progress In: 


Very 
Little 


Some 


Qtthe a 

Wk f A 

Bit 


Very 
Much 


Total 


Underatandiog tbe role of acience 
and teelmolOBv In aocletv. 


14g 


176 


105 


54 


483 


Percem of Total Resoonses 


30.64 


36.44 


21.74 


11.18 




Putting Ueaa U^etber to see 
relatioofbipf. similarities, and 
differences between Ideas. 


70 


181 


160 


73 


484 


fticem of Total Resoonses 


14.46 


37.4 


33.06 


15.ti8 




Devel^ing tbe ability to learn cm 
my own, pinaue Ideas* and find 
infoimation I need. 


50 


155 


151 


126 


482 




10.37 


32.16 


31.33 


26.14 




Devolving tbe ability to q>eak and 
understand another lanjtuase. 


296 


93 


55 


40 


484 




61.16 


19.21 


11. 36 


8 .204 




Inteipieting information in graphs 
and charts I see in newspapers, 
textbooks, and on TV. 


161 


178 


98 


48 


485 




33.2 


36.7 


20.21 


a on 




Developing an interest in political 
and economic events. 


148 


162 


109 


64 


483 




30.64 


33.54 




13.25 




Seeing tbe Importance of bistoiy for 
understanding the present as well as 
the oast 


89 


164 


131 


98 


482 




18 46 


34.02 


27.18 


20.33 




Learning more abouf other parts of 
the world and other people (Asia, 
Africa. South America, etc.). 


1S8 


160 


117 


51 


486 




32.51 


32.92 


24.07 


10,49 




Understanding other people and tbe 
ability m get along with difTerent 
kinds of oeoole. 


65 


159 


162 


100 


486 




13.37 


32.72 


33.33 


20.58 




Developing good health habits md 
ohvsical Htness. 


126 


153 


128 


80 


487 


Percent of Total Resoonses 


25.87 


31.42 


26.28 


16.43 





Table II-2 



EttUnaie of Gains by Studesu wbite at Saddtebsdc CbHefe Ufited in the 
Of^r of the Percent of the Req»ontM that weie 
"Qnite a Bit" or ^Veiy Modi* 



I have gained or made 
orosreai in: 


Very 
Little 


Some 


Qnite 
a Bit 


Very 
Much 


Total 


% "Quite a Bit" or 
"Verv Much" 


Undemanding myself - my 
abilities and interests. 


44 


125 


190 


125 


484 


65.09% 


PMcent of Total Resoonses 


9.06 


25.83 


39.26 


25.83 


Developing the ability to 
leara on my own, pvme 
ideas* at^ And informatloa I 
need. 


50 


155 


151 


126 


482 


57.47% 


^iceni of Total Resoonses 


10.37 


32.16 


31.33 


26.14 


Becoming clearer about my 
own values and ethical 
standards. 


68 


148 


182 


84 


482 


55.19% 


Percent of Total Resoonses 


14.11 


30.71 


37.76 


17.43 


Becoming acquainted with 
different fields of 
knowledte. 


40 


180 


168 


98 


486 


54.73% 


Percent of Total Resoonses 


8.23 


37.04 


34.57 


20.16 


Understanding other people 
and the AWhy to get along 
with different hinds of 
oeoole. 


65 


159 


162 


100 


486 


53.91% 


Percent of Total Resoonses 


13.37 


32.72 


33.33 


20.58 


Writing clearly and 
effectively. 


74 


169 


164 


79 


486 


50.00% 


Percent of Total Resoonses 


15.23 


34.77 


33.74 


16.26 


Developing clearer career 
Koals. 


93 


153 


134 


108 


488 


49.59% 


Percent of Total Resoonses 


19.06 


31.35 


27.46 


22.13 


Puning ideas together to see 
relationships, similarities* 
and differences between 
ideas. 


70 


181 


160 


73 


484 


48.14% 


Percent of Total Resoonses 


14.46 


37.4 


33.06 


15.08 


Seeing the importance of 
history for understanding 
the present as well as the 
oast. 


89 


164 


131 


98 


482 


47.51% 


Percent of Total Resiranses 


18.46 


34.02 


27.18 


20.33 


Acquiring knowledge and 
skills applicable to a specific 
iob or type of woik. 


98 


175 


133 


82 


488 


44.05% 


Percent of Total Responses 


20.08 


35.86 


27.25 


16.8 



Tabic 11-2 (coatinued) 



Ettiniatc of Gains by Students while at SK^l^ack Ctilege Utttd in the 
Oi^ter the Puceat of the R espons e s that were 
"Quite a Bit" or *Veiy Much* 



I have gained or made 
orosress in: 


Very 
Little 


Some 


Quite 
a Bh 


Very 
Much 


Total 


% "Qotte a Bit" or 
"Very Much 


Becoming aware of different 
philMo^es, cultures, and 
wave of Hfe. 


82 


192 


140 


72 


486 


43.62% 


Pereeat of Total Resomises 


16.87 


39.51 


28.81 


14.81 


Prewntiog ideas and 
inframatioa effectively in 


93 


180 


137 


73 


483 


43.47% 


^sreeat of Total Resiionses 


19.25 


37.27 


28.36 


15.11 


Developing good health 
habits and ohvsical fitness. 


126 


153 


128 


80 


487 


42.71% 


Percent of Total Resoon^ 


25,87 


31.42 


26.28 


16.43 


Oaining information about 
career oooortunities. 


106 


190 


129 


62 


487 


39.22% 


Percent of Total ResiK)nses 


21.77 


39.01 


26.49 


12.73 


Developing an ibterest in 
political and economic 
evenis. 


148 


162 


109 


64 


483 


35.82% 


Percent of Total ResDonses 


30.64 


33.54 


22.57 


13.25 


Learning more about other 
parts of the world and other 
people (Asia, Africa, South 
America, etc.). 


158 


160 


117 


51 


486 


34.56% 


Percent of Total Responses 


32.51 


32.92 


24.07 


10.49 


Developing an 
understanding and 
enjoyment of literature 
(novels, stories, essays. 
iK>etry. etc.). 


146 


173 


1 12 


55 


456 




Percent of Total Responses 


30.34 


35.6 


23.05 


11.32 


Understanding the role of 
science and technology in 
society. 


148 


176 


105 


54 


483 


32.92% 


Percent of Total Responses 


30.64 


36.44 


21.74 


11.18 


Developing an under- 
standing and enjoyment of 
art. music, and theater. 


165 


165 


94 


62 


486 


32.10% 


Percent of Total Responses 


33095 


33.95 


19.34 


12.76 
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Tible n-2 (cootintied) 



BsUmate of Oaiiu by Stiitots while it Stddlebad^ Cdlege Uited in the 
Older the Pereest of the Responiec that were 
-Quite 1 Bit- or -Veiy Much" 



I have gained or made 


Very 

Little 


Some 


Quite 
a Bit 


Very 
Much 

mwm IP w mm 


Total 


« "Quite a Bit" or 
-Verv Much- 


UBilorsilliiliiDg msiaoisai'* 
ical coBMptt inch ai prob- 
ibilities. DroDortions. etc. 


176 


159 


109 


41 


485 


30.92% 


raceiii oi loiBi KeswiD^^ 






22 47 


8 454 


Inieipreting iofofmation in 
gn^ «id charts I lee in 
newspapen. textboolts, and 
on TV. 


161 


178 


98 


48 


485 


30.11% 


Fercent of Total Resoonses 


33.2 


36.7 


20.21 


9.90 


Acquiring the ability to use 
coniDQters. 


233 


115 


86 


50 


484 


28.10% 




48.14 


23.76 


17.77 


10.33 


Developing the ability to 
speak and understand 
another lansuase. 


296 


93 


55 


40 


484 


19.62% 


Percent of Total Resoonses 


61.16 


19.21 


11.36 


8.26 
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APPENDIX m 
OCXXBGE AcnvmES 



Ib this poftion of tbe questionnaire the student wis asked to describe tbe 
extent of their paiticipaticm in various college wUvities during tbe conent school 
year. Specilteally tbe directions for this poition of the questionnaire were the 
f<^owing: 'In ymir experiowe at this college DURINO THE CURRENT SCHOOL YEAR. 
tfMHa how often have yon done each of the f<^owing? Indicate yoor responses by 
filling in one of tbe dreles to the riglu of each activity." The responaes (i.e. 'cireles* 
horn whidi the stndent could choose were: "Never**, "Occaalonally', "Ofi^*. and 
"Veiy Often." Because the survey was given the second week of the 1991-1992 school 
year It wu likely that Mudents Iwred their responses on their paiticlpation genenlly 
over their career at Saddleback. So that there was son» time for the student to have 
had these experiences* it was felt advisable to base the analysis on the respmses of 
students who were not new to the Cdllege and had taken over IS units at Saddleback 
College. There were 497 respondents in the sample who met these requirements. Not 
all of them responded to all of tbe questionnaire items in this College Activities 
section. 

rnurse Activities 

Survey respondents were asked a battery of ten questions related to tbe 
activities in which they engaged for and directly related to their courses. Of the 497 
possible respondents. 494 completed at least one of the elements in this section. The 
course activities about which information was sought were listed in Table IIM in the 
order they ai^eared in tbe questionnaire. Placed also in this table was the complete 
set of responses to these items. 

No one responded "Never" to all of tbe course activity items, though 4 
responded "Occasionally" to all. 3 responded "Often" to all ten. and 1 person responded 
"Very Often" to all items. In all S5 individuals gave responses of "Never" or 
"Occasionally" to all the items, while 22 gave responses of "Often" or "Very Often" io 
all the items. 



Lihfflfy Activities 

Survey respondents were asked a battery of seven questions related to tbe 
activities in which they engage for and direcUy related to use of the College Library. 
Of the 497 possible respondents. 494 completed at least one of tbe elements in this 
section. Tbe library activities about which information was sought were listed in 
Table 111-2 in the order they appeared in the questionnaire. Placed also in this table 
was the ccmiplete set of responses to these items. 

Fifty-nine responded "Never" to all of the library activity items, and one 
responded "Very Often" to all items. In all 214 individuals gave responses of "Never" 
or "Occasionally" to all the Items, while 9 gave responses of "Often" or "Very Often" to 
all the items. 
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Table HM 



Fieqoeacy witb vhioh the Student bed Participeted in 
Specific OmT» Related Activitiet 





Never 


Occasionally 


Often 


Very 
.05ISB. 


Total 
Resoonses 


PaiticiMted ia class discussions. 


31 


243 


147 


72 


493 


PBiceat of tt>tal ivsiMmses 


6.29 


49.29 1 






Woiked 00 a paper or ^Ject 
whicb combiBod i^aa from 
diffeieot sonices of information. 


80 


152 


174 


83 


489 


Fsfceai of total lesoonses 


16.36 


31.08 


35.58 


16.97 


Sommariaed m^for points and 
infonnatioii from readings or 
notes. 


34 


139 


222 


95 


490 


Percent of total resoonses 


6.94 


28.37 


45.31 


19.39 


Tried to explain the material to 
another student. 


48 


251 


144 


47 


490 


Percent of total resiwnses 


9.80 


51.22 J 


29.39 


9.59 


Did Ktditional leadings on topics 
that were introduced and 
discussed in class. 


124 


252 


88 


28 


492 


Percent of total resoonses 


25.2 


51.22 


17.89 


5.69 


Asked questions about points 
made in class discussions or 


54 


239 


154 


45 


492 


Percent of total resiMinses 


10.94 


48.58 


31.3 


9.15 


Studied course materials with 
other students. 


113 


215 


115 


48 


491 


Percent of total responses 


23.01 


43.79 


23.42 


9.78 


Applied principles and concepts 
leaned in class to understand 
other orobleras or situations. 


47 


191 


179 


74 


491 


Percent of total resoonses 


9.57 


38.9 


36.46 


15.07 


Compared and contrasted 
different points of view 
presented in a course. 


63 


198 


175 


55 


491 


^rcent of total resoonses 


12.83 


40.33 


35.64 


11.20 


Considered the accuracy and 
credibility of infonnation from 
different sources. 


67 


215 


152 


54 


488 


Percent of total resoonses 


13.73 


44.06 


31.15 


11.06 



Table 111-2 



Frequency with wbicb the Student had Paiticipated in 
Specific Library Activities 





Never 


Occasionally 


Often 


Very 
Often 


Total 

Resi»onses 


Uied the libraiy aa a ipiiet place 
to read or study material you 
bronnht with vou. 


149 


213 


88 


41 


491 




30.35 


43.38 


17.92 


8.35 


Read new^apers. magazines, or 
ionmals located in Oie library. 


236 


182 


54 


20 


492 




47.97 


36.91 


10.98 


4.065 


ChecM mit books to read at 
home. 


213 


189 


64 


26 


492 


Percent of total ic^nses 


43.29 


38.41 


13.01 


5.29 


Used the card catalogue or 
computer to find materials the 


127 


197 


120 


46 


490 




2S.92 


40.2 


24.49 


9.39 


Prepared a MUiogra^y or set of 
references for a teim paper or 
reoort. 


164 


187 


99 


43 


493 


Percent of total rcsoonses 


33.27 


39.93 


20.08 


8.77 


Asked the librarian for help in 
findins materials on some toolc. 


155 


215 


98 


25 


493 




31.44 


43.61 


19.88 


5.071 


Found some Interesting material 
to read ju» by browsing in the 
stacks. 


230 


180 


62 


19 


491 




46.84 


36.66 


12.63 


3.87 
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Survey itspondeau were asked a battery of eight queftioai itlated to their 
deallagi with faculty members. Of the 497 possible lesp on d eat i, 491 compiled at 
least one of the elements in this leaion. The dealings with ftcvlty abom which 
infonnation was aong^t were listed in Table III-3 in the order they appeared la the 
queatiiHinaire. Pitted also in this table was the complete set of leaponses to these 
items. 

Table III-3 

Frequency with which the Student had a Particular 
Dealing with a Faculty Member 





Never 


Occasionally 


Often 


Very 
Often 


Total 

Resoonses 


Asked an instnctor for 
infoimation about grades, make- 
no woxk. assisnments. etc. 


50 


263 


128 


49 


490 


Percent of total resoonses 


10.2 


53.67 


26.12 


lO.O 


Talked briei y with an instructor 
after class about courra content. 


100. 


257 


97 


32 


486 


Percent of total resoonses 


2O.S0 


52.88 


19.90 


6.58 


Made an appointment to meet 
with an instructor in his/her 
office. 


242 


207 


32 


6 


487 


Percent of total resoonses 


49.69 


42.51 


6.57 


1.23 


Discussed ideas for a term paper 
or other class project with an 
instructor. 


159 


235 


83 


11 


488 


Peicent of total resiwnses 


32.58 


48.16 


17.01 


2.254 


Discussed your career and /or 
educational plans, interests, and 
ambitions with an instructor. 


194 


212 


63 


2U 




Percent of total resoonses 


39.67 


43.35 


12.88 


4.09 


Discussed comments an instructor 
made on a test or paper you 
wrote. 


157 


229 


87 


16 


489 


Percent of total resoonses 


32.11 


46.83 


17.79 


3.27 


Talked informally with an 
instructor about current events, 
campus activities, or other 
common interests. 


196 


212 


58 


22 


488 


Percent of total resoonses 


40.16 


43.44 


11.89 


4.51 




Discussed your school 
performance, difflculties, or 
personal problems with an 
instructor. 


268 


170 


34 


17 


489 


Percent of total responses 


54.81 


34.76 


6.95 


3.48 



g WVliij av9|/viMJti'ia i-^ibrv^a aw mam va w»a^wfw»v*^ mwm^^mw^ ••wm^w — 

per^ms responded "Very Often" to all items. In all 215 individuals gave responses of 
"Never" or "Occasionally" to all the items, while 8 gave responses of "Often" or "Very 
Often" to all the items. 
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Student Acquaintances 



Survey lespondemt were asked • batteiy of six qnettioof related to their 
discusskma with other HBdents. Of the 497 pos^ble respondents, 490 completed at 
least one of the elements in this section. The types of di sc ussi on s between student 
acquaintances about which infonnation was sought were listed in Table II1-4 hi the 
Older they appeared in the questionnaire. Placed also in this t^le was the complete 
set of responses to these items. 

Table IIM 



Frequency with which Students had Paiticipated in 
Specific Types of Discussions with their Stud^t 
Acquaintances 





Never 


Occasionally 


Often 


Very 
Often 


Total 
Responses 


Had seiioiis discussions with 
SiUQeniS wno were iniicn uiuci ur 
much vonnser than vou. 


1 10 


239 


102 


29 


489 


Percent of total resoonses 


24.34 


48.88 


20.86 


5.93 


Had serious discussions with 
students whose ethnic or cultural 
background was different from 
vours. 


133 


235 


85 


36 


489 




27.2 


48.06 


17.38 


7.36 


Had serious discussions with 
students whose philosophy of life 
or personal values were very 
different from vours. 


139 


228 


100 


23 


490 




28.37 


46.53 


20.41 


4.694 


Had serious discussions with 
students whose political opinions 
were verv different from vours. 


192 


214 


64 


19 


489 




39.26 


43.76 


13.09 


3.885 


H»l serious discussions with 
students whose religious beliefs 
were very different from vours. 


190 


196 


79 


25 


490 


Percent of total resoonses 


38.78 


40 


16.12 




Had serious discussions with 
students from a country different 
from vours. 


181 


213 


71 


24 


489 


Percent of total responses 


37.01 


43.56 


14.52 


4.908 



Fifty-eight responded "Never" to all of the discussions with student 
acquaintances items, 63 responded "Occasionally" to all questions, 12 responded 
"Often" to all the questions, and 6 persons responded "Very Often" to all items. In all 
270 individuals gave responses of "Never" or "Occasionally" to all the items, while 26 
gave responses of "Often" or "Very Often" to all the items. 
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Art. Music. Mid Theater Activities 



Ssrvey respondotts were adced • batteiy of fix quenioiif rdated to tlieir 
cmivenMioBS with other Mndents about art, mittic, aad theater aad their attendance 
as OB campus exhibits and concerts. Of the 497 pcssibie ic^ondeats, 494 cmnpl^ed at 
least one of the elements in this section. The an, music, and theater activities about 
which information was sought were listed in Table ni-S in the older they ai^eared 
in the questionnaire. Placed also hi this table was the complete set of responses to 
these items. 

Table Ul-5 



Frequency with which the Student had Participated in 
Specific Art, Music, and Theater Activities 





Never 


Occasionally 


Often 


Very 
Often 


Total 
Resoonses 


Talked about art (painting, 
sculpture, architecture, artists, 
etc./ wttn otner stuoenis at tne 
collese. 


264 


164 


50 


16 


494 


Percent of total resoonses 


53.44 


33.2 


10.12 


3.24 


Talked about music (classical, 
pt^ular, musicians, etc.) with 
other students at the collese. 


175 


196 


86 


36 


493 




35.5 


39.76 


17.44 


7.302 


Talked about theater (plays, 
musicals, dance, etc.) with other 
students at the collei^. 


272 


168 


33 


19 


492 


Percent of total xestionses 


55.28 


34.15 


6.707 


3.862 


Attended an art exhibit on the 
camous. 


375 


92 


17 


6 


490 


Percent of total responses 


76.53 


18.78 


3.47 


1.22 


Attended a concert or other 
musical event at the college. 


335 


113 


30 


13 


491 


Percent of total resoonses 


68.23 


23.01 


6.11 


2.648 


Attended a play, dance concert, or 
other theater performance at the 
collese. 


349 


102 


29 


11 


491 


Percent of total resoonses 


71.08 


20.77 


5.906 


2.24 



One hundred one responded "Never" to all of the art, music, theater activity 
items, 16 responded "Occasionally" to all questions, none responded "Ofken" to all the 
questions, and 2 persons responded "Very Often" to all items. In all 307 io()ividuals 
gave responses of "Never" or "Occasionally" to all the items, while 3 gave ipspooses of 
"Often" or "Veiy Often" to all the items. 



113 



Writiny AcHvitles 



Survey lesposdeats weie asked a totery of eight qneatimB lelateJ to their 
panicipaitoD io vaiif»a writing activities. Of the 497 posiiMe lesposdenti, 495 
complied at least ime of t]» elemoiu In this section. The writing actlviliM idwut 
which faifbimatlon was araght weie Uttted In Table in-6 hi the order they ^eaitd 
in the questionnaire. Placed also in this table was the complete set of responses to 
these items. 

Table ni>6 

Frequency with which the Student had Paiticipated in 
Speciflc Writing Activities 





Never 


Occasionally 


Often 


Very 
Often 


Total 

Re8i>onses 


Used a dictionary to look up the 
proper meaning, definition, 
andA>r soelUnc of words. 


17 


138 


184 


155 


494 




3.44 


27.94 


37.25 


31.38 


Prepared an outline to organize 
the s^ocnce ctf ideas and points 
In a naoer voa were writlns. 


61 


149 


182 


102 


494 




12.35 


30.16 


36.84 


20.65 


Thought about grammar, 
sentence structure, paragraphs 
and word choice as you were 
writlns. 


19 


85 


205 


186 


495 


Percent of total resnonses 


3.84 


17.17 


41.41 


37.58 


Wrote a rough draft of a paper or 
essay and revised it before 
h&ndins it in. 


40 


83 


153 


217 


493 


Percent of total resoonses 


8.11 


16.84 


31.03 


44.02 


Used a computer (word processor) 
to write or tvoe a oaoer. 


128 


79 


97 


190 


494 


Percent of total responses 


25.91 


15.99 


19.64 


38.46 


Asked other people to read 
something you wrote to see if it 
was clear to them. 


85 


152 


127 


125 


494 


Percent of total resoonses 


17.21 


31.78 


25.71 


25.3 


Spent at least 5 hours or more 
writins a ocDer. 


84 


126 


142 


143 


495 




16,97 


25.45 


28.69 


28.89 


Asked an instructor for advice 
and help to improve your writing 
or about a comment he/she made 
on a paper vou wrote. 


141 


191 


106 


57 


495 


Percent of total responses 


28.48 


38.59 


21.41 


11.52 



Six responded "Never" to all of the writing activity items, 2 responded 
''Occasionally" to all questions, 5 responded "Often" to all the questions, and 15 
persons responded "Very Often" to all items. In all 36 individuals gave responses of 
"Never" or "Occasionally" to all the items, while 77 gave responses of "Often" or "Vciy 
Often" to all the items. 
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Science Activities 

Survey respondents were asked t battery of n^ae questions related to tlidr 
paiticipatioa in various scfence related activities. Of die 497 possiUe respondentB, 
490 conpleted at least ime of the elements in this section. Hie science activities about 
which infonnation was son^t were Usted in Table in-7 in the outer ihey a^^earcd 
in the qnestlonnvlre. Placed also in this table was the craoplete set of re s po nses to 
these itCBM. 

Eighty-nine reqMnded "Never" to sll of the science sctivlty items, 2 le^Ksided 
"Occasiimally" to all questions, no ime responded "Often* to all the questions, ami 4 
persons responded "Very Often" to sll items. In sll 206 individuals gave responses of 
"Never" or "Occa^onally" to all the items, while 10 gave responses of "Often" or 'Very 
Often" to all the items. 

Vocatinnal Skills 

Survey participants who were enrolled in s vocational program or a course in 
which they learned occupational ^Uls were directed to respond to a set of seven 
questions concerning activities related to vocational skills. A total of 222 participants 
responded to at least one of the elements in this section of the questimmaire. The 
activities related to vocational skills about which infonnatimi was sought were listed 
in Table III-8 in the order they appeared in the questionnaire. Placed also in this 
uble was the complete set of responses to these items. 

Forty responded "Never" to all of the vocational skill items, 7 responded 
"Occasionally" to all questions. 7 responded "Often" U> all the questions, and 8 persons 
re^Kmded "Very Often" to all items In all 64 individuals gave responses of *Never" 
or "Occasionally" to all the items, while 38 gave responses of "Often" or "Very Often" 
to all the items. 

Cluhs and Oryanizations 

Survey respondents were asked to evaluate their level of participation in three 
areas related to campus clubs and organizations. Of the 497 possible respondents. 488 
completed at least one of the three elements in this section. The club and 
organization activities about which information was sought were listed in Table in-9 
in the order they appeared in the questionnaire. Placed also in this table was the 
complete set of responses to these items. 

One hundred twenty-nine responded "Never" to all of the club ^tivity items. 
28 responded "Occasionally" to all questions, 3 responded "Often" to all the questions, 
and 17 persons responded "Very Often" to all items. In all 348 individuals gave 
responses of "Never" or "Occasionally" to all the items, while 37 gave responses of 
"Often" or "Very Often" to all the Items. 
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Table III-7 

Fiequcncy with which the Stodest hid Participated in 
Specific Science Activitiea 





Never 


Occasionally 


Often 


Very 
Often 


Total 
Resiwnses 


Mesiorizfid fermulAB. itcfinitioilS* 
tedmicftl terms. 


138 


142 


122 


86 


488 


Percent of total lesoonscs 


28.28 


29.10 




Pincticed to improve foai ildlls in 


276 


113 


68 


32 


489 




S6 44 


23.11 


13.91 


6.54 


^owea 1 ciaiainaie iww lo use m 
niece of adentific eaoinmeDt. 


272 


145 


32 


19 


488 




5S 74 


29.71 




Anonptefl to expiam in expen- 






56 


16 


487 


Percent of total resnonses 


53.59 


31.62 


ti.5 


3.29 


Te^d your nndeistanding of 
smne Kientific principle by 
^nng u ycni couia explain ii w 
another student. 




13 / 




m 


487 


Peicent of total resimnses 


58.32 


32.24 


7.39 


2.05 


Completeo to expennieot/project 






64 


26 


488 




51.84 


29.71 


13.11 


5.33 


Talked about social and ethical 
issues related to science and tech- 
nology such as energy, pollution, 
cnemicBiSt seneiics. cic. 


218 


169 


65 


36 


4S8 


Percent of total resiK>n5es 


44.67 


34.63 


13 32 


7.38 


Used information you learned in a 
science class to understand some 
asoect of the world around vou. 


188 


148 


100 


49 


485 




38.76 


30.52 


20.62 


10.1 


Tried to explain to someone the 
scientific basis for environmental 
concens about pollution, 
recycling, alternative forms of 
enerev. etc. 


221 


144 


80 


40 


485 


Percent of total resnonses 


45.57 


29.69 


16.49 


8.25 
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Table 1II-8 



Frequency with which the Student had Paniclpited in 
Specific Activities Related to Vocational SUIli 





Never 


Occasionally 


Often 


Very 
Often 


Total 
Responses 


Read aboot how to perfoim a 
piocednfe (occupational task. 

^^^^.f^^^i _<_aoa% 

vocational akiln. 


66 


58 


64 


3 
4 


222 


Peiceat of total fesiK>nses 


2y.73 






Uitened lo an instnictor explain 
how to do a Dfoceduie. 


42 


31 


78 


69 


220 


PiBicent of total resoonses 


19.09 




35.45 


31.36 


Watched an instructor 
demoasttate how to do a 
procedure . 


43 


30 


77 


69 


219 


Percent of total resoonses 


19.63 


13.7 


IP 




Practiced a procedure while 
being monitored by an instructor 
or other atudent. 


60 


54 


60 


44 


218 


Percent of total itsDonses 


27-52 


24.77 


27.52 


20.18 


Practiced a pro dure without 
supervision. 


62 


53 


57 


47 


219 


Percent of total responses 


28.31 


24.20 


26.03 


21.46 


Identified that there was a 
problem and located infonnation 
from an instructor or other 
resource about what to do. 


75 


67 


45 


28 


215 


Percent of total responses 


34.88 


31.16 


20.93 


13.02 


Diagnosed a problem and carried 
out the appropriate procedure 
without having to consult any 
resource. 


70 


76 


39 


29 


214 


Percent of total responses 


32.71 


35.51 


18.22 


13.55 
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Table 1II-9 



Frequency with wbich the Student bad Pinicipated in 
Specific Activities Related to Clnbs 
and Organizations 





1^ ^ w in r 






Verv 

Often 


Total 
Responses 


UxAed in the student newspaper 
or on bulletin boards for notices 
about campus events and student 
orsanizatlons. 


1S2 


217 


72 


46 


487 




31.21 


44.56 


14.78 


9.45 


Read or asked about a student 


266 


153 


41 


26 


486 




54.73 


31.48 


8.44 


5.35 


Attended a meeting of a student 
club or onianlzation. 


368 


64 


23 


32 


487 




75.56 


13.14 


4.72 


6.57 



Athletic Activities 



Surrey respondents were aslced to evaluate their level of participation in three 
areas related to athletics. Of the 497 possible respondents, 482 completed at least one 
of the three elements in this section. The athletic activities about which information 
was sought were listed in Table IIMO in the order they appeared in the question- 
naire. Placed also in this table was the complete set of refuses to these items. 

Table IIMO 

Frequency with which the Student had Participated in 
Specific Athletic Activities 





Never 


Occasionally 


Often 


Very 
Often 


Total 
ResDonses 


Followed a regular schedule of 
exercise, or practice in some 
sDott. on camous. 


293 


93 


37 


56 


479 


Percent of total resoonses 


61.17 


19.42 


7.72 


11.69 


Sought instruction to improve 
your performance in some 
athletic activity. 


309 


86 


37 


46 


478 


Percent of total resronses 


64.64 


17.99 


7.74 


9.62 


Attended an athletic event on the 
camous. 


343 


82 


23 


32 


480 


Percent of ^^otal responses 


71.46 


17.08 


4.79 


6.67 



Two hundred twenty-seven responded "Never" to all of the athletic activity 
items, 17 responded "Occasionally" to all questions, 2 responded "Often" to all the 
questions, and 20 persons responded "Very Often" to all items. In all 350 individuals 
gave responses of "Never" or "Occasionally" to all the items, while 30 gave responses 
of "Often" or "Very Often" to all the items. 
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Coun«g!iny Mid Career PlMiniiig 



Survey paiticipants were asked respond to seven qnestkmi relited to their 
pvtieipaiioo in college eounseUBg and career planning. Their possible re^onses 
were *Yes* or *No.* Of the 497 possible lespondnts, 491 completed al least m of the 
elemems in this section. The counseling and career planning activities About which 
faifonnatiott was sought were listed in Table IIMI in the order they appeared b the 
questionnaire. Maced also in this table was the complete set of respmises *o these 
items. 

Table IIMI 



Frequency with which the Student had Participated in 
Specific Counseling and Career 
Planning Activities 





Yes 


No 


Total 
Responses 


Talked with a counselor/advisor about 
couitfCS 10 uUbC* ni|iiiiviiiciiiS» raucoiion 

|rl 0149 • 




Ids 




Percent of total responses 


70.41 


29.59 




Discussed your vocational interests, 
avuiiies* 1110 ■nioiucHis wiui ■ 
counselor/advisor. 


4k § i 


710 




Percent of total responses 


55.31 


44.69 




Read information about a 4-year college or 
university that you were interested in 
attendinc. 


353 


137 


490 


Pereent of total responses 


72.04 


27.96 




Read materials about career opportunities 


345 


145 


490 


Percent of total responses 


70.41 


29.59 




Made an appointment with a counselor or 
an ^visoi to discuss your plans for trans- 
ferrins to a 4-year college or university. 


240 


249 


489 


Pereent of total responses 


49.08 


50.92 


489 


Identified courses needed to meet the 
general education requirements of a 4-year 
college or university you are interested In 
attendinx. 


373 


112 


485 


Percent of total responses 


76.91 


23.09 




Talked with a counselor/advisor about 
personal matters related to your college 
performance. 


155 


332 


487 


Pp'cent of total responses 


31.83 


68.17 





Thirty-one responded "No" to all of the counseling and career planning items 
and 94 persons responded "Yes" to all these items. 



I feamlny and Study SkilU 



Sumy lespondeDts were isked a battery of aioe ^iwstioDi related to tbe the 
amount cf laatiuction tliey had received in varliHia itndy lUli anaa. For eacb of 
diese activities they were to select between the foUovHng respfmsei: "Nme", "Some", 
*A loL" Of the 497 possible lesiKnideats. 493 completed at least one of the elemeats in 
this section. The learning and study sUUs about which faifotmaticni was aooght were 
Umd in Table 111-12 in the order they appeared in the questionnaire. Raced also in 
this table was the complete set of responses to these iteos. 

Table IIM2 



FreiiueDcy with which the Student had Received 
Instruction in Specific Learning 
and Study Skills 





None 


Some 


A lot 


Total 


Memory Slcilis 


178 


243 


68 


4S9 


Percent of total responses 


36.4 


49.69 


13.91 


Notetakins Skills 


187 


212 


90 


489 


Perwnt of total resDonses 


38.24 


43.35 


18.4 


Listenins Skills 


169 


212 


107 


488 


Perceitt of total resoonses 


34.63 


43.44 


21.93 


Soeakins Skills 


163 


222 




488 




33.4 


45.49 


21.11 


Writins Skills 


100 


198 


191 


489 




20.45 


40.49 


39.06 


Readins Skills 


165 


199 


122 


486 


Percent of total resoonses 


33.95 


40.95 


25.1 


Test Takins Skills 


175 


239 


71 


485 


Percent of total resoonses 


36.08 


49.28 


14.64 


Time Manaeement Skills 


209 


202 


79 


490 


Percent of total resoonses 


42.65 


41.22 


16.12 


Problem Solvinc Skills 


158 


243 


S8 


489 


Percent of total resoonses 


32.31 


49.69 


18.0 



Thirty-eight gave a response of "None" to all of these items, 25 gave a response 
of "Some" to all of them, and 8 respondents gave "A lot" as their lesponse to all of 
these items. In all. 135 students responded "Some" or "A lot" lo all nine of these items. 
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AFI^NDIXIV 



FREQUENCY OF STUDENT PARTICIPATION IN VARIOUS 
GENQ^ EDUCATION AREAS 

Survey ptrticipants wefe asked to indicate wbetlier ttey bad taken (or were 
taking) eounes in several general education areu. SpeclficaUy iliese aieaa were: 
Sciences (suck as astronomy, biology, physics, chemistfy, geol(«y, etc.); Social 
Sciences (suck as psycbology, political science, socioli^, ecoomnica* etknic studies, 
etc.); Fine Ana (such as music, theater, dnce); College Math (not remedial math); 
Bai^sh Composition (not remedial English); Humanities (n^h as history, literature. 
I^loaophy, etc.); Foreign Languages; Speech, Cimmittnicatiotts; Cffi&poter Science; 
Pi^aicd or Health Education. The analysis of the rei^oasea to this soctiim of the 
questionnaire was based on those received from lUideois who were not new to 
Saddleback College and who had taken more than 15 units at Saddleback. While 497 
re^MUses were possible from this group, not all individuals gave a response for each 
course category. The complete distribution of responses for each course category 
was placed in Table IV- 1 

Table IV-1 



Frequency with which Students had Taken Courses from 
Various General Education Course Categories 



Course 


No Class 


One Class 


More Than 
One Class 


Total 
Resoonser. 


Social Sciences 


55 


102 


331 


488 


Flercent of Total Resoonse 


11.27% 


20.9% 


67.83% 


Humanities 


102 


167 


218 


487 


Pereent of Total Resoonse 


20.94% 


34.29% 


44.76% 


Sciences 


151 


173 


16S 


489 


Ptercent of Total Response 


30.88% 


35.38% 


33.74% 


Enslish Comoosition 


156 


163 


169 


488 


Flercent of Total Resoonse 


31.97% 


33.4% 


34.63% 


Collese Mathematics 


156 


203 


127 


479 


Percent of Total ResiK>nse 


32.1% 


41.77% 


26.13% 


Physical or Health Education 


202 


131 


154 


487 


Pereent of Total Restwnse 


41.48% 


26.9% 


il.62% 


Soeech. Communication{> 


208 


223 


55 


486 


Pereent of Total Resoonse 


42.8% 


45.88% 


11.32% 


Fine Arts 


206 


154 


119 


479 


Percent of Total Resoonse 


43.01% 


32.15% 


24.84% 


Foreisn Lansuases 


338 


104 


46 


488 


Pereent of Total Resoonse 


69.26% 


21.31% 


9.426% 


Commiter Science 


352 


83 


46 


481 


Pereent of Total Resoonse 


73.18% 


17.26% 


9.563% 
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